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Abstract: The attitude of a teacher can be detrimental in shaping the lives of their students. If a teacher invests slightly lesser interest
or is partial towards some children, it will certainly have a negative impact on the child. The same might happen in the lives of a child
with learning disabilities (LD), but this has a larger impact on a child with LD than it may have on his/her peer. A child with LD can
have specific problems in reading, writing, spelling and/or arithmetic and may also display severe discrepancy in intellectual
capabilities and academic achievement. When they are not given appropriate help and/or opportunities, they may lose interest and
concentration in academics. Hence, it is vital for a teacher to identify as well as develop a favorable attitude towards learning disabled
children. The present study was designed to study the impact of an intervention program on the attitude of primary school teachers
belonging to the experimental group and to assess and compare their attitude towards children with LD. The sample consisted of 64
primary school teachers from 5governmentand 5 private schools of Urban Bengaluru District who were a part of experimental group.
These respondents attended a three-month intervention program which was designed to enhance the attitudes of the group towards
children with LD. The tool used for the pre-test to assess their attitude was reused to study the impact of the intervention program of the
experimental group leaving a gap of 2 months after the intervention ended. The collected data from the respondents was tabulated and
statistically analyzed using percentage, mean, standard deviation, chi-square and the paired 't test. The results revealed that majority of
respondents belonged to the age group of 41-50 years, were married and had 2 children. The mean score percentage was found to be
higher during the post-test as compared to the pre-test score among both government and private school respondents. With respect to
the attitude levels, majority of both the government and private school respondents showed moderate level of attitude in the pre-test
whereas in the post-test, they had a favorable attitude towards learning-disabled children and none of them were left in the unfavorable
level of attitude category after being exposed to an intervention program.
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1. Introduction

In today’s day and age, having an educational degree is
important, without which one fails to earn any respect or
adoration from the society in general, and sometimes even
their own families. For students who are doing well, it is
never really a big problem. But for those with problems in
learning, getting a degree might seem like a farfetched
dream more than a reality. Under this massive umbrella of
children with learning problems, we have a serious learning
issue, commonly referred to as learning disabilities (LD).

Learning disabilities are due to genetic and/or
neurobiological factors that modify the functioning of the
brain in a manner which affects one or more cognitive
processes related to learning. These processing problems
most often interfere with the learning of basic skills such as
reading, writing and/or mathematics. Complex skills such as
organization, time planning, abstract reasoning, long or
short-term memory and attention can also be interfered with,
making learning a tiresome task for such children.

Children with learning disabilities have average or above
average intelligence. These often appear as a gap between
the individual’s potential and actual achievement. That is

why LD are referred to as “hidden disabilities” by most
educators and scientists. The child looks perfectly ‘normal’
and appear to be a bright and intelligent student, and yet
may be incapable of demonstrating the necessary, let alone,
expected skills from someone of a similar age.

Another important aspect to remember is that LD should not
be confused with problems which are primarily the result of
visual, hearing, or motor handicaps; of intellectual disability;
of emotional disturbance; or of environmental, cultural or
economic disadvantages.

The National Joint committee on Learning Disabilities
(1997) states that:

1) Learning disabilities are heterogeneous groups of
disorders. Individuals with learning disabilities exhibit
many kinds of behaviors and characteristics.

2) Learning disabilities result in significant difficulties in
the acquisition and use of listening, speaking, reading,
writing, reasoning, or mathematical skills.

3) The problem is intrinsic to the individual. Learning
disabilities are due to factors within the person rather
than external factors, such as the environment or the
educational system.
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4) The problem is presumed to be related to the central
nervous system dysfunction. There may be biological
basis to the problem.

5) Learning disabilities may occur along with other
disabilities or conditions. Individuals can have several
problems at the same time, such as learning disabilities
and emotional disorders.

The National Joint Committee on Learning Disabilities
(2016) stated a more advanced definition which said that
‘Learning Disabilities” is a general term that refers to a
heterogeneous group of disorders manifested by significant
difficulties in the acquisition and use of listening, speaking
reading, writing, reasoning, or mathematical abilities. These
disorders are intrinsic to the individual, presumed to be due
to central nervous system dysfunction, and may occur across
the life span. Problems in self-regulatory behaviors, social
perception and social interaction may exist with learning
disabilities but do not by themselves, constitute a learning
disability. Although learning disabilities may occur
concomitantly with other disabilities (for example, sensory
impairment, intellectual disabilities, emotional disturbance),
or with extrinsic influences (such as cultural or linguistic
differences, insufficient or inappropriate instruction), they
are not the result of those conditions or influences.

Learning disabilities are one of the important issues in
primary care in India. India is thought to have approximately
ninety million people with varying degrees of learning
disabilities and an average class in schools has about five
students with learning disabilities out of 55 children in the
class. Up to 5-10% of "seemingly normal” school children
have this hidden disability. The only way to handle the
situation is early detection and intervention by which the
symptoms of unacceptable language and behavior can be
minimized.

At the elementary school level, teachers play an essential
role in identifying children with LD. A teacher with right
kind of knowledge and competencies can do better justice to
children with LD than teacher with general pedagogy
backgrounds. Another imperative criterion to be considered
here is the attitude of the teacher, as her/his role plays a
crucial one in the life of a learning-disabled child.

Eagly and Chaiken (1993) rightly defined attitude as “a
psychological tendency that is expressed by evaluating a
particular entity with some degree of favor or disfavor. It
involves three components: emotional component (how the
object, person, issue or event makes you feel), cognitive
component (your thoughts and beliefs about the subject) and
behavioral component (how the attitude influences your
behavior)”. Once a teacher understands about LD, having a
positive attitude towards learning-disabled children will be
easier as it helps to build confidence in them (the children),
raising their self-esteem and understanding themselves
better to deal with the life-long hidden disability.

Das et.al., (2013) stated that primary school teachers have
unfavorable attitude with regard to LD in children and a
limited or low competence in teaching learning disabled
children in a regular classroom.

In the light of the above discussion, an attempt was made by
the researcher to study the impact of the intervention
program on the attitude of primary school teachers working
in government and private schools in Urban Bengaluru
district.

2. Methodology
2.1 Objectives

a) To assess and compare the attitude of primary school
teachers from government and private schools towards
children with LD.

b) To design a module of an intervention program for
teachers on LD in children.

c) To study the impact of the intervention program provided
to the experimental group of teachers from government
and private schools on their attitude towards learning-
disabled children.

2.2 Hypothesis

a) Primary school teachers from government and private
schools will have a moderate level of attitude towards
children with LD.

b) There will be an enhancement in the post-test attitude
scores among the experimental groups from both
government and private schools as compared to the pre
and post-test attitude scores.

c) There will be a significant improvement in the attitude
level towards learning-disabled children among the
experimental group after the intervention program.

2.3 Selection of Sample and Sampling Technique

The researcher surveyed primary schools in Urban
Bengaluru district. Thirty-two schools were identified and
400 teachers who were teaching primary schoolchildren
studying in the 1% to 4™ grades were selected in the first
phase of the study. In the second phase of the study, an
experimental group was constituted of 64 primary school
teachers (32 each from 5 government and 5 private
schools).These teachers were selected out of the sample of
400 teachers who were a part of the pre-test. The teachers
who showed interest towards participating in the
intervention program and the schools who gave permission
to attend were part of the program.

2.4 Tool

The investigator developed a questionnaire for the purpose
of studying the attitude of teachers towards children with
LD. The tool consisted of two parts: Part A and B. Part A
contained items related to the basic data of the respondents
and part B had a total of 31 statements on specific data
related to the attitude of teachers towards children with LD,
for which the responses were to marked using the 5-point
scale. The tool was developed keeping in mind to use for the
pre and post-test.
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2.5 Procedure

The tool developed by the researcher was administered for
400 primary school teachers working in government and
private schools in the first phase of the study to evaluate
their attitude towards LD in children. Then in the second
phase, 64 teachers became a part of the experimental group.
A module of intervention program was designed by the
investigator with respect to LD in children, which would
help the teachers understand more about the disability. The
necessary permissions for teachers was obtained from the
administration of the educational institutions. Once
confirmed, the investigator met the teachers during their
specified free time to make them understand the implication
of the intervention program. The respondents were then
given an official invitation to be a part of the program. The

sessions were conducted every Saturday for a period of 3
months from 22" June 2019 to 7" September2019.

On the last day of the intervention program, feedback was
also collected from the respondents. The researcher gave a
gap of 2 months before collecting the post-test data by
administering the same tool which was used for the pre-test
for the experimental group of respondents. The collected
data was tabulated and subjected to statistical analysis.

3. Results and Discussion

The data collected from the respondents was tabulated and
statistically analyzed by applying percentage, mean,
standard deviation and the paired 't' test. Figure 1 shows the
classification of respondents by their age.
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Figure 1: Classification of government and private school respondents by age group

Figurelshows the classification of the experimental group of
respondents based on their age. A high percentage of
respondents from government schools (43.75%) belonged to
the age group of 41 to 50 years, followed by 37.50 percent
in the age group of 31to 40 years and 18.75 percent from the
age group between 21 to 30 years. Among the private school
respondents, 40.60 percent were from the age group of 41 to
50 years, 31.30 percent belonged to the 31 to 40 years age

group and 28.10 percent of them were between 21 to 30
years. Combined results showed that among the respondents
from both government and private schools, majority
(42.20%) belonged to the age group of 41 to 50 years. The
chi-square value was found to be 0.82, which showed a non-
significant association. Figure2 shows the distribution of
respondents based on their marital status.
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Figure 2: Classification of government and private school respondents by marital status
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Figure 2 reveals data regarding the marital status of the
respondents. It is evident from the above table that a higher
percentage (81.25%) of respondents from government
schools were married, followed by 12.50 percent who were
unmarried and 6.25 percent of them were either divorced or
separated. With regard to respondents from private
schools,71.90 percent of them were married, 18.70 percent
were unmarried and 9.40 percent of them were divorced or
separated.

Combined results showed that a large percentage (76.60%)
of respondents from government and private schools were
married. However, statistically the results were found to be
non-significant. Figure 3 shows the distribution of
respondents based on variable ‘number of children’.
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Figure 3: Classification of respondents by number of children

Figure3 describes the data regarding classification of
respondents based on the number of children in the family of
the experimental group of respondents. Majority of
respondents (53.10%) from government schools had two
children, 21.90 percent of them did not have any children,
15.60 percent of had only one child and 9.40 percent of them
had three children. In case of the private school respondents,
37.50 percent of them did not have children, followed by an
equal percentage (25.00) having one and two children
respectively and 12.50 percent of them had three children.

It is inferred from the combined results that majority of the
respondents (39.10%) from both government and private
schools had two children. The obtained chi-square value of
5.39 showed non-significant association. Table lcontains
data on the overall mean pre and post-test attitude scores
towards LD in children among the respondents of
experimental group.

Table 1: Overall mean pre and post-test attitude scores among experimental group of respondents towards children with
learning disabilities, n=64

Group Statements| Max. Scorg Test Attitude Scores Paired ‘t” Test
of respondents Mean SD Mean (%) | SD (%)
Government 31 155 Pre 81.16 6.92 52.4 4.5 28.92**
School Post 137.44 15.56 88.7 10.0
(n=32) Enhancement 56.28 11.01 36.3 7.1
Private school 31 155 Pre 91.16 12.03 58.8 7.8 30.27**
(n=32) Post 135.48 15.48 87.7 10.0
Enhancement 44,78 8.31 28.9 5.4

**Significant at 1% level
t(0.01,31df) = 2.58

Table Zlillustrates the overall mean pre-test and post-test
attitude scores on learning disabilities in children among the
experimental  group. Among  government  school
respondents, the mean score percentage was found to be
higher in post-test (88.70) as compared to pre-test mean
score percentage (52.40). The enhancement was found to be
36.30 for government school respondents. The obtained 't'
value was found to be significant atlpercent level (t=28.92).
The mean score percentage of private school respondents

during pre-test was 58.80 and during post-test the mean
score was increased to 87.70. The enhancement in mean
score was seen to be 28.90. The 't' value was found to be
30.27 and was significant atl percent level, thereby
accepting the hypothesis set for the study.

The individual difference in both the groups was found to
have increased during post-test. The initial score of private
school respondents was more than that of government
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school respondents and the enhancement after intervention is
more for government school respondents. The difference in
the enhancement of scores after intervention among the
government and private school respondents was also
noticed. A study conducted by Williams et.al. (2013) on
competencies of school teachers regarding LD also showed
a difference in the mean pre and post-test attitude scores.
The mean post-test attitude scores showed an increase in
scores due to the ‘learning package’ devised for the
experimental group.

Table 2 shows data on the experimental group of
respondents’ pre-test and post-test attitude level towards LD
in children.

Table 2: Experimental group of respondents’ pre-test and
post-test attitude level on learning disabilities in children,

n=64
Government school Private school
Attitude respondents respondents
Level Pre test Post test Pre test Post test

N % N % N % N %
Unfavorable 9| 281 |0 0.0 |10| 313 |0 | 0.0

Moderate 23| 719 [10| 313 |22| 68.7 |11| 344

Favorable 0 00 |22| 687 | 0| 0.0 [21| 65.6

Total 32| 100.0 | 32| 100.0 |32] 100.0 32| 100.0

x2 Test 36.11** 34.67**

**Significant at 1% level
x2 (0.05,2df) = 9.210

Table2 depicts the pre and post-test frequency of the
experimental group of respondents related on the attitude
level towards children with LD. During the pre-test,
majority of respondents from government schools (71.90%)
had moderate attitude levels, 28.10 percent of them had an
unfavorable level of attitude and none of them had a
favorable level of attitude towards LD in children. During
the post-test, a higher percentage (68.70%) of them had a
favorable level of attitude and 31.30 percent of them had
moderate level of attitude and none of them were left in the
unfavorable level of attitude category after an intervention
program. The obtained chi-square value of 36.11 was found
to be significant atl percent level.

Among the private school respondents, during the pre-test a
higher percentage of them (68.70%) had moderate levels of
attitude, 31.30 percent had an unfavorable level and none of
them had favorable levels of attitude. During the post-test
after the intervention program, 65.60 percent had a favorable
level of attitude, 34.40 percent had moderate levels and none
had unfavorable levels of attitude anymore. The chi-square
value of 34.67 was found to be significant at 1 percent level
thereby accepting the hypothesis set for the study. A study
by Woodcock and Vialle (2013) showed that primary school
teachers had a favorable positive attitude towards students
with specific learning disability (SLD) than their secondary
counterparts.

Respondents during post-test have reported a higher
frequency on the level of attitude as compared to the pre-test
scores. While there were no respondents at the favorable
level of attitude during the pre-test, most of them have
moved to the favorable level during post-test. An

improvement in the overall perception of attitude towards
children with LD was found in both the government and
private school respondents after an intervention.

4. Conclusion

The findings of the study revealed that majority of the
primary school teachers from both government and private
schools had moderate attitude levels towards children with
LD during the pre-test. The intervention program did help in
increasing the level of attitude of the experimental group of
respondents, which showed a shift in the results as most
respondents displayed a favorable attitude level during the
post-test. Learning disability interferes with the learning and
processing capacities of a child. The attitude of teachers is of
chief importance while teaching at elementary school levels,
as these children can either be helped and encouraged or
shunned and ignored. A little patience and guidance from
teachers can show children the pathway to success in their
life.
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