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Abstract: The study aimed to identify the Communicative Language Teaching Strategies used by non – English major teachers in 

teaching English and how effective are these strategies as perceived by the students themselves. The study was conducted in eight (8) 

Public High Schools in Sta. Cruz, Zambales The study revealed that the non-English major teachers teaching English are more adept in 

emphasizing on learning to communicate through classroom interaction and the non-English major teachers are not familiar with the 

use of authentic materials as springboard in teaching English. School authorities should give ample trainings for non-English teachers 

teaching English subjects or better yet, to let only the English teachers teach the English subjects in order for mastery of the language 

and outcomes-based education be achieved. Learning doesn’t have to be confined in the classroom alone, but has to be extended or 

linked outside or in the community. It is then recommended that school administrators should encourage all schools to link learning 

outside the schools so that the students will have a larger avenue and opportunities of learning through the things they see and 

experience outside the classroom or school. 
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1. Introduction 
 

There are already a lot of researches or studies that are 

focused on Communicative Language Teaching Strategies 

that are implemented by English teachers who are English 

majors but limited researches have ventured on studying the 

CLT strategies used by non-English major teachers who are 

teaching English. Hence, this research centered on the 

communicative approaches that enhance communication 

skills of students implemented by non-English major 

teachers who are teaching English. The study centers on 

non-English major teachers who are teaching English in 

public schools in Sta. Cruz, Zambales. Non-English major 

teachers are those whose major or field of specialization is 

not English but other learning areas such as Filipino, 

Mathematics, Science, Technology and Home Economics 

(TLE), AralingPanlipunan and Music Arts Physical 

Education and Health (MAPEH).  

 

CLT continues in its classic form as seen in the huge range 

of course books and other teaching resources that cite CLT 

as the source of their methodology. In addition, it has 

influenced many other language teaching approaches that 

subscribe to a similar philosophy of language teaching 

(Richards, 2006). Using the communicative approach 

through the aid of training attended by the English teachers 

in teaching English as a subject will help them out in 

imparting knowledge to the learners and become more 

competent in their quest to becoming not only effective; but 

also, efficient English teachers. Prior to the knowledge that 

the teachers learn from the trainings they attended are the 

techniques that they learn during their students’ years, which 

serve as the bases of their daily practice and significantly 

affects their capability in teaching. Accordingly, the 

competence of the teachers varies to a certain extent based 

from their experiences. Language is the basis of daily life, 

culture, religion, commerce, science and civilization 

(McKenzie-Brown, 2006). 

 

The K + 12 Enhanced Basic Education has already made a 

difference in the Philippines’ Educational System and made 

an impact especially in terms of the teaching – learning 

process which is the core of the system that had long existed 

for several decades. 

 

In line with this, the teachers in secondary schools are still 

given loads or subjects that are not in line with their field of 

specialization. Some are effective, some are efficient but it is 

always important that a teacher is both effective and 

efficient so that he can perform his role as a molder of the 

minds especially the young. 

 

The above notion is easier for the English major teachers 

because back in their tertiary education, they have somewhat 

mastered the concepts in field of specialization hence; they 

are already confident during class discussions and the 

activities therein. At present, CLT can be seen as describing 

a set of core principles about language learning and 

teaching, as summarized above, assumptions which can be 

applied in different ways and which address different aspects 

of the processes of teaching and learning. Communicative 

language teaching today refers to a set of generally agreed 

upon principles that can be applied in different ways, 

depending on the teaching context, the age of the learners, 

their level, their learning goals, and so on. The following 

core assumptions or variants of them underlie current 

practices in communicative language teaching (Richards, 

2006).It is already given that English major teachers are 

competent in the use of various strategies in teaching the 

English Language as compared to the non – English major 

teachers. All the concepts above have made the researcher 

decide to work on his research regarding the Communicative 

Language Teaching Strategies used by non – English major 

teachers in teaching English. Furthermore, only one 

published research was found by the researcher that is 

focused on communicative language teaching in the 

Philippine setting but it is not addressed to non – English 

major teachers. Researches are more focused on the 

communicative language teaching strategies used by the 
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English major teachers as a whole. Clearly, there are 

benefits to using Philippine English (PE) in Philippine 

English Language Teaching. Thus, by promoting PE in the 

classroom, feelings of intimidation, low self-esteem, lack of 

self-confidence among both teachers and learners may 

diminish (Martin, 2014). 

 

2. Objectives of the Study 
 

This study aimed to find out the Features of Communicative 

Language Teaching Strategies used by Non – English Major 

Teachers in Teaching English in the eight High Schools in 

Sta. Cruz, Zambales. Specifically, the study attempted to 

answer what features of CLT strategies are used by non – 

English major teachers in teaching English as an emphasis 

on learning to communicate through interaction, the 

introduction of authentic texts into the learning situation,  

the provision of opportunities for learners to focus, not only 

on language but also on the learning process itself, as an 

enhancement of the learner’s own personal experiences as 

important contributing elements to classroom learning and, 

as an attempt to link classroom language learning with 

language activities outside the classroom. 

 

3. Research Methodology 
 

This study on the features of communicative language 

teaching used by non-English major teachers (Nunan, 1999) 

used qualitative-descriptive method. Analysis of the 

documents gathered like the recorded classroom observation 

was the main tool and a face to face interview and a focused 

group discussion with the respondents to validate the results 

were conducted. Selinger and Shohamy (1989) emphasized 

that the use of interview as a data collection instruments 

permits a level of in-depth information, free response and 

flexibility that cannot be obtained by other procedures. The 

target subjects of the study were12 English teachers who are 

non – English majors in eight (8) Public High Schools in 

Sta. Cruz, Zambales. These were Guisguis National High 

School, Sta. Cruz National High School, Don Marcelo C. 

Marty High School and Lipay National High School, Sta. 

Cruz South High School, San Fernando High School, Mena 

Memorial National High School and Jesmag-Sta. Cruz 

National High School-Annex. Audio-video recording and 

observations for at least five (5) meetings in the English 

classes of the teachers were done but first and second 

observations was not included in the analysis as students are 

still in their adjustment period with the observer. An 

interview guide was used to ensure that the same questions 

were asked to all participants. Follow up questions were 

aired for clarification or further description of the detail, 

without suggesting what is being sought for. 

 

First, the researcher wrote a letter of intent addressed to the 

school heads of the eight (8) High Schools in Sta. Cruz, 

Zambales to conduct audio-video recording and observation 

on the respective classes of the respondents for five (5) 

meetings and interview the teachers and selected students 

after the fifth observation. The recorded data were analyzed 

by the researcher to determine the features of 

communicative language teaching strategies used by the non 

– English major teachers in teaching English. The data that 

were relevant to the research were organized through 

coding. Coding is the process of examining the raw 

qualitative data then assigning labels to these data. In this 

study, transcription was used in order to ensure the validity 

of the results in the Focus Group Discussion during the 

interview. (Biddix, 2009). As posted in ReadingCraze.com 

(2014), data coding is the process of driving codes from the 

observed data. In qualitative research the data is either 

obtained from observations, interviews or from 

questionnaires. The purpose of data coding is to bring out 

the essence and meaning of the data that respondents have 

provided. Transcription is also considered to be a 

representational process (Bucholtz, 2000; Green et al., 1997) 

that encompasses what is represented in the transcript (e.g., 

talk, time, nonverbal actions, speaker/hearer relationships, 

physical orientation, multiple languages, translations); 

International Journal of Qualitative Methods 2009, 8(2) 38 

who is representing whom, in what ways, for what purpose, 

and with what outcome; and how analysts position 

themselves and their participants in their representations of 

form, content, and action. (Green et al., 1997, p. 173) This 

elaboration reminds that transcription is not merely the 

mechanical selection and application of notation symbols. 

 

The communicative language teaching strategies that are 

manifested in the research will be categorized accordingly. 

Categorizing is the process wherein concepts or ideas are 

being labeled from the least effective to the most effective or 

vice versa (The Free Dictionary.com). 

 

4. Results and Discussion 
 

This study presents the Features of Communicative 

Language Teaching Strategies used by non – English major 

teachers in teaching English. These features are (a) an 

emphasis on learning to communicate through interaction; 

(b)the introduction of authentic texts into the learning 

situation; (c) the provision of opportunities for learners to 

focus, not only on language but also on the learning process 

itself; (d) an enhancement of the learner’s own personal 

experiences as important contributing elements to classroom 

learning; and (e) an attempt to link classroom language 

learning with language activities outside the classroom. 

 

(a) An Emphasis on Learning to Communicate through 

Interaction. Interaction is a kind of action that occurs as two 

or more objects have an effect upon one another. The idea of 

a two-way effect is essential in the concept of interaction, as 

opposed to a one-way causal effect.Hence, regardless of who 

the teacher is, and whatever subject he teaches, it is 

important then to remember that interaction in the classroom 

should mirror the authentic communication that occurs in the 

real world. It should also encourage informal, unrehearsed 

use of language along with a relaxed classroom 

environment.  

 

(b) The Introduction of Authentic Texts into the Learning 

Situation. The use of authentic materials in an EFL 

classroom is what many teachers involved in foreign 

language teaching have discussed in recent years. Generally, 

what this means is materials which involve language 

naturally occurring as communication in selected contexts 

where standard English is the norm: real newspaper reports, 

real magazine articles, real advertisements, cooking recipes, 
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horoscopes, etc. Most of the teachers throughout the world 

agree that authentic texts or materials are beneficial to the 

language learning process, but what is less agreed is when 

authentic materials should be introduced and how they 

should be used in an EFL classroom (Gilmore, 2007).The 

use of authentic materials in the classroom is beneficial to 

the learning process. However, on the question of when 

authentic materials can be introduced into the classroom 

there is less agreement. In addition, the notion of 

authenticity has largely been restricted to discussions about 

texts; there have been few systematic attempts to address the 

question of task authenticity. In the paper that follows, the 

authors endeavor to address both of these issues (Rings, 

1986). 

 

(c.) The Provision of Opportunities for Learners to Focus, 

not only on Language but also on the Learning Process 

itself. The role of the teacher in the classroom is to initiate 

classroom interaction through strategies and behaviors in 

order to give students the best possible opportunities for 

learning the language. According to Lowman (1986), 

excellent teachers use verbal and non-verbal means to elicit 

and maintain attention, encourage communication and 

interaction and facilitate learning in and outside the 

classroom. In fact, the current trend now in teaching English 

is not focused on grammatical competence alone but more 

importantly on communicative competence. Indeed, the 

primary role of the teacher is to develop communicative 

competence of learners. According to Savignon (1983), 

communicative competence is relative, not absolute and 

depends on the cooperation of all the participants involved. 

It is not so much an interpersonal construct rather dynamic 

interpersonal construct that can be examined by means of 

the overt performance of two or more individuals in the 

process of negotiating meaning. 

 

(d.)An Enhancement of the Learner’s Own Personal 

Experiences as Important Contributing Elements to 

Classroom Learning . When students are given the chance to 

share their own experiences during class, they become more 

participative and active. Primarily because they know 

exactly what they are going to say. Also, their confidence 

were boosted because they were able to express themselves 

while sharing their own experiences. The experience of the 

learner occupies central place in all considerations of 

teaching and learning. This experience may comprise earlier 

events in the life of the learner, current life events, or those 

arising from the learner's participation in activities 

implemented by teachers and facilitators(Andresen, Boud, & 

Cohen, R,2000).Experience – Based Learning (EBL) is 

based on a set of assumptions about learning from 

experience. These have been identified by Boud, Cohen and 

Walker (1993) as: experience is the foundation of, and the 

stimulus for, learning; learners actively construct their own 

experience; learning is a holistic process; learning is socially 

and culturally constructed; and learning is influenced by the 

socio-emotional context in which it occurs. 

 

(e).An Attempt to Link Classroom Language Learning with 

Language Activities Outside the Classroom. Learning and 

personal development during the undergraduate years occurs 

as a result of students engaging in both academic and non-

academic activities, inside and outside the classroom (Astin, 

1993; Pascarella & Terenzini, 1991). To enhance student 

learning, institutions must make classroom experiences more 

productive and also encourage students to devote more of 

their time outside the classroom to educationally purposeful 

activities (Kuh, Schuh, Whitt &Associates, 1991).It is 

indispensable to note that learning does not only occur 

inside the classroom. Most of the time, the best lessons are 

learned outside the four walls of the classroom.  

 

The table shows the features of communicative language 

teaching strategies used by non-English major teachers in 

teaching English. The findings reveal that among the 

features of CLT, an emphasis on the learning to 

communicate through interaction was used by the majority 

of the teachers while the introduction of authentic texts into 

the learning situation was used by only a few of the 

respondents. 

 

Table 1:  Summary of Features of Communicative 

Language Teaching Strategies used by non – English major 

teachers teaching English 
Features of CLT N Rank 

An emphasis on learning to communicate  through 

interaction 
10 1 

Introduction of authentic texts into the learning situation 1 5 

Provision of opportunities for learners to focus, not only 

on language but also on the learning process itself 
7 3 

An enhancement of the learner’s own personal 

experiences as important contributing elements to 

classroom learning 

8 2 

An attempt to link classroom language learning with 

language activities outside the classroom 
2 4 

Total 
 

12 

 

Table 1 shows that out of the 12 non-English teachers 

teaching English, 10 of them used the emphasis on learning 

to communicate through interaction followed by 

enhancement of the learner’s own personal experiences as 

important contributing elements to classroom learning with 

eight respondents. The third Feature of Communicative 

Language Teaching Strategies used by non – English major 

teachers in teaching English was the provision of 

opportunities for learners to focus, not only on language but 

also on the learning process itself with 7 respondents using it 

and fourth was an attempt to link classroom language 

learning with language activities outside the classroom with 

2 respondents who did it. The least feature of 

Communicative Language Teaching Strategies used by non 

– English major teachers in teaching English was 

introduction of authentic texts into the learning situation 

with only one respondent who implemented it. The emphasis 

on learning to communicate through interaction is 

commonly initiated in the classroom because interaction is 

important in classroom discussions so that students will have 

the chance to speak and share their ideas. It is not healthy for 

a teacher to always do the talking especially at present times 

when they are already expected to just act as facilitators of 

learning. Interaction plays an important role in class 

discussions because it is where the students get the chance to 

communicate and share insights with their classmates as 

well as their teachers. 

 

Paper ID: ART20195747 10.21275/ART20195747 87 



International Journal of Science and Research (IJSR) 
ISSN: 2319-7064 

Impact Factor (2018): 7.426 

Volume 8 Issue 3, March 2019 

www.ijsr.net 
Licensed Under Creative Commons Attribution CC BY 

These points are reflected into what Kolb (1976) has 

emphasized that the experiential learning model is an 

approach that takes learning from the confines of the 

classroom and formal education into life and work. This 

article describes experiential learning theory and the concept 

of different learning styles. These styles are strongly 

associated with career specialties and methods of problem 

solving, decision making, and learning. Organizational 

learning is seen as a problem of integrating the various 

learning styles associated with its functional specialties and 

matching these specialties with appropriate environmental 

demands. The role of the teacher in the classroom is to 

initiate classroom interaction through strategies and 

behaviors in order to give students the best possible 

opportunities for learning the language. According to 

Lowman (1986), excellent teachers use verbal and non-

verbal means to elicit and maintain attention, encourage 

communication and interaction and facilitate learning in and 

outside the classroom. In fact, the current trend now in 

teaching English is not focused on grammatical competence 

alone but more importantly on communicative competence. 

The introduction of authentic texts into the learning 

situation,on the other hand, was seldom used by the teachers. 

It can be gleaned that for most of the time, teachers are 

engrossed with other functions so they opt to be satisfied 

with the use of the textbooks alone. It has to be considered 

that most teachers are given extra work like being a class 

adviser at the same time adviser of student organization, 

coach, clerk and others. With these scenario, teachers lack 

time to prepare materials for the next class.  

 

However, the teachers should remember that students 

themselves were participative during class discussions when 

they interact with their classmates and teachers. Therefore, 

the use of authentic materials in the classroom as stressed 

out by Rings (1986) is beneficial to the learning process. 

Again, the use of authentic materials like real newspaper 

reports, real magazine articles, real advertisements, cooking 

recipes, horoscopes, etc. are effective in activating the 

communication skills of students because they can share 

their thoughts based on the materials being discussed. Most 

of the teachers throughout the world agree that authentic 

texts or materials are beneficial to the language learning 

process, but what is less agreed is when authentic materials 

should be introduced and how they should be used in an 

EFL classroom (Gilmore, 2007).If language learner 

literature is available in the language you teach, it is the 

most appropriate material for extensive reading by 

beginning and intermediate learners. It is important to 

differentiate extensive reading from other pedagogic aims, 

for example, teaching students to cope with text that is 

above their linguistic level. In order for extensive reading to 

do its work -- build automaticity of word recognition, build 

vocabulary knowledge and develop positive attitudes toward 

reading -- the reading material must be well within the 

students' linguistic ability. Most of the teachers throughout 

the world agree that authentic texts or materials are 

beneficial to the language learning process, but what is less 

agreed is when authentic materials should be introduced and 

how they should be used in an EFL classroom (Gilmore, 

2007). 

 

 

5. Conclusions and Recommendations 
 

The non-English major teachers teaching English are more 

adept in emphasizing on learning to communicate through 

classroom interaction. The non-English major teachers are 

not familiar with the use of authentic materials as 

springboard in teaching English. School authorities should 

give ample trainings for non-English teachers teaching 

English subjects or better yet, to let only the English 

teachers teach the English subjects in order for mastery of 

the language and outcomes-based education be achieved. 

Learning doesn’t have to be confined in the classroom alone, 

but has to be extended or linked outside or in the 

community. It is then recommended that school 

administrators should encourage all schools to link learning 

outside the schools so that the students will have a larger 

avenue and opportunities of learning through the things they 

see and experience outside the classroom or school.Also, 

teachers need to use other materials in the teaching-learning 

process other than textbooks. 

 

References 
 

[1] ALLWRIGHT, D. and K. BAILEY. 1991. Focus on the 

Language Classroom: An introduction to Classroom 

Research for Language Teachers. Cambridge: 

Cambridge University Press. 

[2] ANDRESEN, L., BOUD, D., & COHEN, R. 2000. 

Experience-based learning.Understanding adult 

education and training, 2, 225-239. 

[3] ANDROUTSOPOULOS, I., & MALAKASIOTIS, P. 

2010. A survey of paraphrasing and textual entailment 

methods. Journal of Artificial  Intelligence Research, 

135-187. 

[4] BIGGS, J.B. 1996a. Learning, schooling, and 

socialization: A Chinese solution to a Western problem. 

In S. Lau (ed.) Growing up the Chinese Way: Chinese 

Children and Adolescent Development (pp. 147–67). 

Hong Kong: The Chinese University Press. 

[5] BIGGS, J.B. 1996a. 1996b. Western misperceptions of 

the Confucian-heritage learning culture. In D.A. 

Watkins and J.B. Biggs (eds) The Chinese Learner: 

Cultural, Psychological and Contextual Influences (pp. 

45–67). Hong Kong: CERC and ACER. 

[6] BLOOMFIELD, L. 1966. About Foreign Language 

Teaching. In: F. Smolinski (ed). Landmarks of 

American Language and Linguistics. Washington, DC: 

English Language Program Division. 

[7] BOUD, D., COHEN, R. & WALKER, D. (eds) Using 

Experience for Learning Buckingham: SRHE and Open 

University Press. 

[8] BROWN, D. H. 1994. Principles of Language Learning 

and Teaching. Englewood Cliffs, NJ:  Prentice Hall 

Regents 1987. Principles of Language Learning and 

Teaching.  

[9] Englewood Cliffs, N. J.: Prentice Hall Regents. 

[10] CANALE, M. and M. SWAIN. 1980. Theoretical bases 

of communicative approaches to second language 

teaching and testing. Washington, DC: TESOL. 

[11] COMMUNICATIVE LANGUAGE TEACHING, 

1999.SIL International, Copyright 

2008.http://en.wikipedia.org/wiki/Communicative_com

petence. 

Paper ID: ART20195747 10.21275/ART20195747 88 

http://en.wikipedia.org/wiki/Communicative_competence
http://en.wikipedia.org/wiki/Communicative_competence
http://en.wikipedia.org/wiki/Communicative_competence


International Journal of Science and Research (IJSR) 
ISSN: 2319-7064 

Impact Factor (2018): 7.426 

Volume 8 Issue 3, March 2019 

www.ijsr.net 
Licensed Under Creative Commons Attribution CC BY 

[12] Retrieved on May 20, 2015. 

[13] COTTON, K. 1989. Classroom questioning. School 

Improvement Research Series.Northwest Regional 

Educational Laboratory. http://www.nwrel.org/ 

scpd/sirs/3/cu5.html. Retrieved on July 3, 2016. 

[14] DECKERT, G. 1987. The Communicative Approach: 

Addressing Frequent Failure.  English Teaching Forum. 

[15] DEWEY, J. 1961. Democracy and education. New 

York: Macmillan. 

[16] DÖRNYEI, Z.; Scott, M. 1997. "Communication 

strategies in a second language: definitions and 

taxonomies". Language Learning 47: 173–210. 

[17] ECHEVARRIA, J., M.VOGT, &D. SHORT. 2004. 

Making content comprehensible for English learners: 

the SIOP model (2nd ed.). Pearson Education, Inc. 

[18] EGGINS, S. 1994. An Introduction to Systematic 

Functional Linguistics. London, UK: Printer Publishers. 

[19] ELLIS, R. 1994. The study of second language 

acquisition. Oxford: Oxford University Press. 

[20] ELLIS, G. 1996. How Culturally Appropriate is the 

Communicative Approach? ELT Journal. 

[21] ESL TEACHER TRAINING: CELTA AND TEFL 

COURSES. English Language School in Denver. TEFL 

Course Outline: Retrieved on May 20, 2015 

[22] FEDDERHOLDT, Karen. 1997. "Using Diaries to 

Develop Language Learning Strategies" on Internet. 

[23] GILES, H. 2008. Communication accommodation 

theory. Sage Publications, Inc. 

[24] GILMORE, A. 2007. Authentic materials and 

authenticity in foreign language learning. Language 

teaching, 40(02), 97-118. 

[25] HAWKEY, R. 2006. Teacher and learner perceptions of 

language learning activity. ELT journal, 60(3), 242-252. 

[26] HEREDIA, R. R., &J.ALTARRIBA. 2001. Bilingual 

language mixing: Why do bilinguals code-

switch? Current Directions in Psychological 

Science, 10(5), 164-168. 

[27] IRUJO, S. 1993. Steering clear: Avoidance in the 

production of idioms. Iral-International Review of 

Applied Linguistics in Language Teaching, 31(3), 205-

220. 

[28] KASPER, GABRIELE; KELLERMAN, E., eds. 

1997. Communication Strategies: Psycholinguistic and 

Sociolinguistic Perspectives. London: Longman. 

[29] KOLB, D. A. 1976. Management and the learning 

process. California   Management Review, 18(3), 21-31. 

[30] KRASHEN, S. D. 1985b. The input hypothesis: Issues 

and implications. New York: Longman. 

[31] LARDEN-FREEMAN, D. 1986. Techniques and 

Principles in Language Teaching, Oxford: Oxford 

University Press. LEARNING OUTSIDE THE 

CLASSROOM MANIFESTO. 2011.  

[32] http://www.lotc.org.uk/wp-

content/uploads/2011/03/G1.-LOtC-Manifesto.pdf 

2006. Retrieved on July 30, 2016. 

[33] LESSARD-CLOUSTON. 1997. "Language Learning 

Strategies: An Overview for L2 Teachers" on the 

Internet TESL Journal. 

[34] LIAO, M-C. & H-C WANG.2009. Perception 

differences of EFL teachers and students in grammar 

instruction and error correction. English Teaching & 

Learning, 33(1), 101-146 

[35] LOWMAN, J. 1986. Mastering the techniques of 

teaching. San Francisco: Jossey Bass. 

[36] LYLE, S. 1993. An Investigation into Ways in Which 

Children Talk Themselves into Meaning. Language and 

Education. 

[37] MCCAFFERTY, S. 2002. Gesture and Creating Zones 

of Proximal Development for Second Language 

Learning. The Modern Language Journal. 

[38] MCKENZIE-BROWN, P. 2006. What is CLT? 

Language Matters. 

[39] MINDO, D.F. 2003. The Role of the Teacher in 

Today’s ESL Classroom. First Regional Seminar-

Workshop in TESL. Tarlac, Tarlac. 

[40] NUNAN, D. 2003. The Impact of English as a Global 

Language on Educational  Policies and Practices in the 

Asia‐Pacific Region*. TESOL quarterly, 37(4), 589-

613. 

[41] OXFORD, R. L. 1989. Use of language learning 

strategies: A synthesis of studies with implications for 

strategy training. System, 17(2), 235-247. 

[42] PRATOR, C. 1976. English Teaching Forum Online-

Bureau of Educational and Cultural Affairs. 

[43] RABBIDGE, M. 2014. Exploring non – native English 

Speaker Teachers’ Classroom Language Use in South 

Korean Elementary Schools. TESL – EJ, 17(4). 

[44] READING CRAZE. 

http://readingcraze.com/index.php/data-coding-

research-methodology/ November 19, 2014. Retrieved 

on April 18, 2016 

[45] RICHARDS, J. C. and T. S. RODGERS. 1987. Through 

the looking glass: Trends and directions in language 

teaching. RELC Journal. 

[46] 1986. Approaches and Methods in Language Teaching: 

A Descriptive and Analysis. Cambridge University 

Press. 

[47] RILES, G. 1994. The Social Mirror and Linguistic 

Chameleons: An Interview with Leslie Beebe. The 

Language Teacher. 

[48] RINGS, L. 1986. Authentic language and authentic 

conversational texts.Foreign  Language Annals, 19(3), 

203-208. 

[49] RODGERS, T. 2001. Language Teaching Methodology, 

University of Hawaii: Online Resources: Digests. 

[50] ROTH, W. M. 2001. Gestures: Their role in teaching 

and learning. Review of Educational Research. 

[51] SAVIGNON, S. 1983. Communicative Competence: 

Theory and Classroom Practice. Mass: Addison-

Wesley. 

[52] SETATI, M., J. ADLER., Y. REED, & A. BAPOO. 

2002. Incomplete journeys: Code-switching and other 

language practices in mathematics, science and English 

language classrooms in South Africa. Language and 

education,16(2), 128-149. 

[53] SOWDEN, C. 2007. Culture and the ‘good teacher’ in 

the English language classroom. ELT journal, 61(4), 

304-310. 

[54] STERN, H.H. 1992. Issues and Options in Language 

Teaching. Oxford: OUP.THE INTERNET TESL 

JOURNAL, Vol. XIII, No. 2, February 2007 

http://iteslj.org/Articles/Hismanoglu-Strategies.html. 

Retrieved on February 2016. 

Paper ID: ART20195747 10.21275/ART20195747 89 

http://www.nwrel.org/%20scpd/sirs/3/cu5.html
http://www.nwrel.org/%20scpd/sirs/3/cu5.html
http://www.nwrel.org/%20scpd/sirs/3/cu5.html
http://www.lotc.org.uk/wp-content/uploads/2011/03/G1.-LOtC-
http://www.lotc.org.uk/wp-content/uploads/2011/03/G1.-LOtC-
http://iteslj.org/Articles/Hismanoglu-Strategies.html


International Journal of Science and Research (IJSR) 
ISSN: 2319-7064 

Impact Factor (2018): 7.426 

Volume 8 Issue 3, March 2019 

www.ijsr.net 
Licensed Under Creative Commons Attribution CC BY 

[55] TSUI, A. B. 1996. Reticence and anxiety in second 

language learning.Voices from the language classroom, 

145-167. 

[56] UR, P. 2000. Teaching grammar: what can we learn 

from research. The TESOLANZ Journal. 

[57] VAN LIER, L. 1988. The classroom and the language 

learner. London and N.Y.: Longman. 

[58] WALDEN, J. 1987.Principles of Course Design for 

Language Teaching, Cambridge: Cambridge University 

Press. 

[59] WARDHAUGH, R. 2010. An Introduction to 

Sociolinguistics.6
th

 ed. Oxford:  

[60] Wiley- Blackwell.2010.Contemporary Linguistics: An 

Introduction 2
nd

 Ed.  by William O’Grady et. al. Pearson  

Education Limited: Edinburg Gate, England, pp. 357-

393. 

[61] WILSON, A., M. BOATRIGHT, M. LANDON-HAYS. 

2014. Middle School Teachers' Discipline-Specific Use 

of Gestures and Implications for Disciplinary Literacy 

Instruction. Journal of Literacy Research: A publication 

of the Literacy Research Association. 

[62] YANO, Y., M. H. LONG&S. ROSS. 1994. The effects 

of simplified and elaborated texts on foreign language 

reading comprehension. Language learning, 44(2), 189-

219. 

[63] YULE, G. and E. ARONE. 1997. Investigating 

communication strategies in L2 reference: pros and 

cons, in Kasper, G. and Kellerman, E. (eds) 

Communication Strategies, Essex: Longman. 

Paper ID: ART20195747 10.21275/ART20195747 90 




