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Abstract: A process fundamentally emphasizes the language ability as an integral part of communication, knowledge-sharing, logical,
systematic and creative thinking that seems very difficult for students. Difficulties in dealing with this proposition do not mean
impossibilities but, better still; the process of students’ learning will run well in a variety of ways closely linked to certain circumstances.
One of the efforts to boost students’achievement and motivation is to use a text discourse as a primary reference in the learning process.
The text in question containsmorals, ethics, creativity, motivation, and cutting-edge knowledgenecessarily required to shape students’
comprehension. For that reason, this article seeks to offer a learning emphasis that rests on a text containing what and how the
language learning is mainly concerned with a given text-based concept.
Keywords: language ability, text, learning, text-based, achievement, motivation

1. Background

found that handbooks play an important role in representing
references at the minimum levels.

It is common somehow that the teacher and the environment
(involving schools, teachers, students, parents, school
committees, and interviewers) are a major determinant factor
of educational success. In one way or another, a teacher
must have an authority to teach based on certain
qualifications and professionalism in terms of learning or a
process of learning(Hamalik, 2012: 9).
A teacher is expected to improve the quality of education
both directly and indirectly. That is why education reform in
Indonesia needs to be done to create the world of education
adaptive to the changing times, so that Indonesia's progress
can be achieved through compliance with good education.
Problems of improving the quality of education faced by the
government are quite complicated and varied. It depends on
the conditions of each area. The government needs to pay
attention to local potentials and constraints in educational
planning. In the autonomy era, the local governmentis
expected to further enhance its ability in education
development ranging from planning, formulation,
implementation to monitoring.
One of the steps and efforts in improving the quality of
education in this country is to improve the quality of
booksor references both for teachers and students. However,
appropriate books for students are used to promote
achievement and motivation amidstincreased learning
problems in the attitude (affective), knowledge (cognitive),
as well as skills (psychomotor). In line with this conviction,
the Head of Human Resources Development of Education
and the Education Quality Improvement, SyawalGultom,

This statement was reaffirmed in the seminar organized by
the Association of Indonesian Publishers. "Textbooks should
be made at the minimumrequirement. Publishers can create a
better quality of origin,"he said at a national seminar in
Jakarta on Wednesday (8/5) under the theme"The
Government Official Explanation of the Preparation of the
2013 Curriculum textbooks.” The event was held by the
Association of Indonesian Publishers.
In short, the recommended or feasible textbooks are used in
accordance with the curriculum, which can boost morale,
mentaland intellectual competency, as recommended in the
Standard of Graduates’ Competence.In connection with this
statement, Wong (2002:iv) puts bluntly that:
The explicit teaching of genres/texts types is relatively
new in Singapore. I search for a course book on this
topic and with our context to be built in Proves Futile,
Pearson then suggested that I write one for the Sprint
print. I thought it is a good idea because I can slant the
book specifically towards the Singapore primary school,
and offer tie-ins with the 2001 English Syllabus. This
makes it not only relevant for our teachers, but also
convenient as the pertinent information on genres/texts
types and the requirement of the syllabus now
restraining in one publication.
It is quite evident that teaching by using the text typeis
relatively new in Singapore. In Wong’s research (2002: iv),
the text-based learning is a good idea and is closely
connected with the 2001 English syllabus. Teaching by
using various types of texts is not only in accordance with
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the teacher, but also a part of the need for information about
the texts types and at the same time there is a need of
syllabus that contains the necessary publicity. Therefore, this
article seeks to describe how learning texts genres (a text in
a micro scale context) should be given to students, especially
the seven graders of junior high schools.
In an attempt to support this argument, Santosa(2015: 7)
emphasizes that a micro scale text genre deserves to be used
in elementary, junior or senior high schools and beyond.
Furthermore, learning textsin question will not be separated
from the four aspects including 1) building a context; 2)
modeling; 3) tasks in the group; and 4) individual tasks
independently (Santosa, 2015: 10-12, Wiratno, 2014: 19,
Martin and Rose, 2013: 6-9). Thus, this article not only
discusses all texts types according to experts, but also more
focused on generally accepted basic principles namely 1)
text-based language learning, 2) learning stages worth
considering, 3 ) texts types given to and used by students,
and 4) kinds of tests administered to examine students’
competence.

2. Text-Based Language Learning
Talking about the concept of text-based language learning
must not be separated from the problems of text, genre,
context and discourse, as explained below.
a) Text
Understanding the text in the curriculum is different from its
definition per se. A text has been interpreted as a written
discourse (Alwi, et al, 2002: 159). In the 2013 curriculum, a
text is not interpreted as a form of written language.The text
is a complete expression of human mind in which a situation
and its context (Mahsun, 2013) interrelate.
A text is shaped by the context of language used in
situations through which a variety of language registers or
the creation of a text exists. In line with this proposition,
Maryanto (Kompas, April 3, 2013) states that the text meant
in the 2013 Curriculum is a representation of written, oral,
and even multimodel-like text images.
On the other hand,Hartoko and Rahmanto (1986: 141)
define a text as a regular sequence of sentences generated
and interpreted as a whole called the latch-hook. This notion
is very different from what Kim and Gilman (2008: 114)
assert that a text is divided into two forms namely a
writingvisual text and a spoken verbal text. Understanding
these means a way of reflection is taken to understand on
how the 2013 curriculum’s principles can truly be applied
properly.
In addition, Baried (1985: 56) points out that a text means a
content or payload script, something that can only be
imagined as an abstract thing. A text consists of content, i.e.,
ideas or mandates intended by the author, so that the reader
knows the shape a story in the text that can be read and
studied by using various approaches through the groove,
characterization, style, and so forth.
Text-based learning is an expression language by content,
syntax, and pragmatics in one unit (Luxemburg et al, 1989:

86). In this sense, a text is a unified language in content and
form, both spoken and written, delivered by a sender to the
recipient to convey a specific message. The termis derived
from an actual text word meaning called 'weave'. A text in
philology is interpreted as 'woven of words', which is a
series of words that interact to form a unity of meaning
intact. A text can be composed of several words, but can
also consist of billions of words that are written in a
manuscript containing a long story (Sudardi, 2001: 4-5).
Text-based learning requires reading and media in the form
of texts in accordance with the demands of the curriculum.
The weakness of the model for this class is that the teacher
cannot freely provide literature and media for a variety of
reasons: finance, willingness, laziness, uncreativity, and so
forth. Reading and media are absolutely necessary to
implement the 2013 Curriculum.
On the other hand, Wiratnooutlines that a text is a unit of
language media in written and spoken forms in a particular
organization system to express the meaning in certain
contexts as well (Wiratno, 2003: 3).
In contrast to this statement, Ehrlich, Flexner, Carruth, and
Hawkins (1982: 952) state that:
"Text is: 1) the wording of something written or
printed; 2) the main body of a book or page, etc.; as
distinct illustrations or notes; 3) a sentence from
scripture used as the subject of a sermon or
discussion; 4) a book or play,etc., proscribed for
study ".
This notion is in line with the Kridalaksana’s statement
(2008: 238), a text is 1) a unit of language that is abstract; 2)
a row of sentences, words, etc., that formsa speech; 3) the
form of a written language; manuscripts; and 4) a speech
generated in human interactions. All in all, a text is a unit of
language that can be written or spoken systematically
arranged to express the meaning used in a particular context.
By using the 2013 curriculum, students are expected not
only to learn factual knowledge, concepts, procedures, and
metacognitive in science, technology, art and culture
(cognitive) actively, but also have effective thinking and
behaving skills, and be creative in the realm of the concrete
and abstract concepts (psychomotor). Moreover, studentscan
have a behavior that reflects the attitude of those who are
believable, noble, knowledgeable, confident, and responsible
in effective social interactions with the social and natural
environments within the reach of the association and its
existence.
b) Genre
Genre is a semiotic system that presents a prototype of social
process to bring the knowledge, attitudes, skills more
integral to the text (Santosa : 2015: 7).Wiratno (2003 : 5)
adds that a genre can broadly be seen as a social process and
narrowly can be regarded as the type of text in a sense that a
small text is a kind of text, whereas in the broad sense, a
genre is seen as a social process namely the social and
cultural background underlying the creation of the text.
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To conclude, a genre is a semiotic system that presents a
prototype of social process that is able to bring the attitude,
knowledge and skills integral to the text. Viewed as a social
process, its broader scope in the sense is behind the creation
of social and cultural processes as well as a type of text that
has a scope or a review within its micro-level.
c) Context
Kridalaksana (2008: 134) defines context as 1) physical
aspects of linguistic or social latch-hook with a particular
speech; 2) knowledge equally owned by the speaker and
listener so that the listener will understand what is meant by
the speaker.
On the other hand, Ehrlich, Flexner, Carruth and Hawkins
(1982: 185) state that context is 1) words that come before
or after a particular word or phrase and helps to fix its
meaning; and 2) circumstances in which an event occurs.
Thus, the term contextis more pragmaticreferring to
environmental, social and cultural relations of the speaker
and listener in which they have to understand the purpose
and meaning.
d) Discourse
Ehrlich, Flexner, Carruth, and Hawkins (1982: 245) state
that discourse is a speech or a lecture, a written treatise on a
subject. This statement means that discourse is a form of
speech or lecture, or it could be a treatise (a brief essay on
the question, knowledge, etc.) concerning a specific
problem.
Sumarlam (2010: 15) summarizeseveral experts’ opinions
such as Michael Stubbs, Samsuri, Badudu, Tarin, Coulthard,
James Dees, Richards, and otherswho emphasize that
discourse is a unit of a language mostly declared orally in
the form of speeches, lectures, sermons, and dialogue or in
writing short stories, novels, books, letters and written
documents, as seen from the creation of interrelated
cohesive structure, and of the inner structure that is coherent
and integrated.
In short, discourse isthe most comprehensive sets of
languages in the form of speeches, lectures, sermons, and
dialogues (in the spoken language). It is also a unit of
language that can complete short stories, novels, books,
letters, and written documents (in writing) or a unit of
complete language using cohesive and coherent ties (so that
they are connected and coherent). This article does not
intend to distinguish in detail between the text, genre,
context and discourse,but rather it focuses on issues of
substance that seek to provide concrete examples of learning
pertaining to the text, along with the modeling, assignments
in groups, and independently given tasks.
e) Language Learning by Using a Text as a Reference
(Text-Based Language Learning)
Several things must be understood and lived in order not to
be separated from the desired objectives, namely 1) a social
process of a given text that should have clear objectives, 2)
the aims of communication; 3) gradual grants in a sense of
specific purposes done gradually (Martin & Rose, 2003: 78). Thus, a study of text-based learning ideally starts to
understand the text, process the text, discuss the text, change

the text, and end the production of text-based learning text
required to use language not only as a means of
communication, but also as a means of developing the
thinking ability.
In terms of process, a text is seen as a process of negotiation
between register aspects of the terrain, involvers, and a
means of producing the language used to achieve social
purposes. As a product, the text was a result of contextual
configurations between the media, involvers, and a means so
as to produce a text that can be recorded and deconstructed.
Based on the text-based learning concept, students are
advised (even required) to learn to understand concepts
(cognitive), practice them appropriately (skills) as well as
determine the attitude towards the environment
simultaneously through various types of texts (a social
process or genre) under study. Hopefully, students can think
tactically and practically (cognitive) and have thinking
skills, effective behaviors, and creativity in the realm of
concrete and abstract concepts (psychomotor), and less
important points to ponder behavioral attitudes of those who
involve in believable, noble, knowledgeable, confident, and
responsible social interactions in social life.

3. The Substance Text Ideal for Taught
A teacher may take one of the existing texts in a module to
handle that contains biotechnology, manners, literature, and
general knowledge to understand. In this article, an example
text contains general scienceabout the New Seven Wonder
of the World declared on July 7, 2007 consisting of 1) a
statue of Christ the Redeemer, 2) The Great Wall of China,
3) Machu Picchu (Old Mountain) in Peru, 4) Petra in Jordan,
5) Pyramid at Chizen Itza, Mexico, 6) Roman Colosseum,
Italy, and 7)TajMahal Agra, India.
The general public, especially people in Indonesia, until this
article was written still consider and are proud of Borobudur
if it is nominated to be the New Seven Wonders of the
World. This statement is not true. One of the reasons behind
the New Seven Wonders of the World is that people know
that its development has been changed.
Five components are needed to explain the types of texts
being taught to students consisting of 1) the title, 2) the
standard of competence, 3) the basic competence, 4) the
indicator, and 5) the evaluation, each of which is
accompanied by substantial details.
In practice, the conceptual map of TajMahal Agracontains
competency standards through which understanding a text
using speed reading is important to reconstructthe history of
the historical building.
a)Basic competencies
 Students are able to explain the contents of the text on the
history of the TajMahal Agra reconstruction.
 Students are able to express thoughts, feelings, and
information in the descriptive text containing the history
of TajMahal Agra construction in India.
 Students are able to mention the privileged building of
TajMahal Agra, both corporately and individually.
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b)Indicator
 Cognitive
:Explain the original construction of
TajMahal Agra in India.
 Psychomotor :
Explainthe geographic location of
TajMahal Agra in India.
 Affective
: Explain and understand the spectacular
foreign culture proudly.
c) Evaluation
 Procedure
: Final Test
 Type
: Written Test
 Shape
: Subjective
 Test Tool
: Questions and Assessment Criteria

4. Conclusion
A text-based approach framed in learninglanguages is
implemented by using four stages that focus on cycles,
namely1) the development context;2) modeling;3) text by
joint development (in group); and 4) development of text
independently. This kind of text-based language learning
compiled programmatically through the four domains will
work well if implemented seriously supported by all parties.
The intended management is able to operate effectively and
efficiently if it is supported by all linesfrom the government
sides, in this case the authorities of education, principals and
teachers. This can boost morale and mentality of teachers
and parents, local community supports, abundant resources,
application of cutting-edge technology, good leadership and
effective, attention to students continually and consistently,
adequate curriculum, or even a combination of the factors
mentioned above.
The material development of reading skills in the text-based
learning approach is a form of learning design that uses texts
as one of the ways and references in the ongoing process of
learning. Forms of learning activities can fetch texts from
anywhere as long as it is used as an eligible example, along
with these components (1) the analysis of students’ needs,
(2) sourcing activities to be able to train students in
interactive communications, (3) a reference of linguistic
information (4) a source of motivation (5) the preparation of
the material that synergizes with activities in the classroom
(6) learning program/syllabus and (7) the management of
teachers especially inexperienced teachers to promoteselfconfidence.
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