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(automaticandinstantaneousand repairdimensiongonline

decisionmaking). The secondcomprisesreview, research,
andretheorizingand reformulatingdimensionsThesethree
dimensionsoccur after or beforeteaching.Reviewincludes
thinking and writing about o n e Work. Researchis

systematicthinking and observationto collect data over

time. Retheorizingand reformulatingis a long term process
where teachersmake connectionsbetweentheir work and

thework of otherprofessionals.

Therearefive phaseof reflective teachingas suggestedy
Stanley(1998). The phasesare not necessarilysequenced.
The first oneis engagingwith reflection. This occurswhen
teachersare curious about reflecting on teaching. The
secondoneis thinking reflectively, the phasewhenteachers
look back at what they have done wrong and question
themselvesvhy they have done so. Using reflectionis the
third phase.n this phaseteacherainderstandeflectionand
use it as a tool for improvement. The next phaseis
sustaining reflection that “ i n v ocbntinuing reflective
work in thefaceof a d v e r (Bailay,2006:327). The last
phaseis practicingreflection. Teacherausereflectionasan
internalpartof theirteaching.

Murphy (2001)suggestseveratoolsfor reflectiveteaching.
Three big ones are formative feedback from learners,
formative feedbackfrom other teachersand self-generated
sourcesof information. In each categorythere are some
alternatives.For instance,feedbackfrom learnerscan be
gainedquestionnairesinterview, or evendialoguejournals.
Feedbackfrom other teacherscan be obtainedfrom field
notes and observation. Retrospectivefield notes, video
recording, and stimulus recall are examples of self-
generatedsources.Bailey (2006) discusseselsewherethe
strengthsandthe challenge®f eachtool. By combiningtwo
or more three tools, as Murphy says, a teachercan get
comprehensive information about his/her teaching. A
combinationof sometools was employedin researchabout
reflective teaching/practice(e.g. Stanley, 1998; Farrell,
1998;Cirocki etal. , 2013.

In short, reflective teachingshould be done continually to
empowerteachersto develop their teachingskills. It can
build the three traits mentioned by Bailey (2006) that
teachershouldpossesé orderto be professionalTheyare

presentatiorthey wererequiredto chooseto re teachone of
thefirst two texts.

The data were collected through journals written by the
student-teachsrobservatiomotesby the researche(i.e. the
lecturer),andinterview conductedwith the participantsThe
student-teachersavere told to write the results of their
reflection basedon what they thoughtthey did successfully
(well), what they did not do well, and what they thought
they hadto do to improve their next teachingperformance.
Their teachingpresentationsvere video-recordedand they
got the recordingsto watch to support them in doing
reflection. Right dter teaching each student-teacher was
requiredto expresshis/her opinions about his/her opinion
his/herteachingpresentatiororally to the class.Then,sheor
he receivedfeedbackfrom peersandthe lecturer. At home
the student-teachersvere assiged to reflect upon their
teaching and recordedthe result of their refection in a
journal. Theywere also equippedwith the recordingsof
their teaching presentationsBy the end of the program
implementation, they were interviewed to clarify their
journalsand why they did what they did in their teaching.
The dataobtainedthroughtheseinstrumentswere analyzed
qualitativelyandthe resultsof the analysisweredescribedas
theywere.

4. Findings

The resultsof the analysisshowthreemajor findings. First,
reflective teachingwas an effective strategyto make the
studentteachersaware of their strengthsand weakness
which in turn help them foster their teachingprofessional
developmentskill. Second,this study revealsthe teaching
aspectsthat the studentteacherswere concernedin their
reflection through which their difficulties were unveiled.
Their concernabouttheir problemsanddifficulties emerging
in their journak show that for them teachingis more on
about‘ h otost e a aotireal]ly* whtatt e a dHerewere

five aspectsof teaching that emergedin the s t udent s

journal. They weretechniquesf teaching,materialsmedia,
classroonmanagementandlanguageuse.Third, the results
of the interview and observationconfirmed most of the
points written by the studentsin their journalsThis means
that the studeniteachershad reasonablegood ability to
assesgheir own teachingperformance.ln spite of them,

“ o p-raimdedness,responsibility, and wh o I e h e a r titeydodetlobkedsomeimportantpoints suchthe importance

(p- 329). In order it becomestheir integral part of their
teaching,without which teacherghink that they think they
havenot doneenough,t hasto be introducedand practiced
by thosewho will becometeachergi.e. student-teachers).

3. Methods

This is a descriptivestudy employing qualitativeapproach.
The participantswere29 studentgcalledasstudent-teachers
here)who weretakinga Micro Teachingcourseunit thefirst
semestef 2014 academicyear. They taughtthreetimes;
eachtime eachstudent-teachetaughta certaintext type in
accordancewnith the materials(text types)the English high
school curriculumin Indonesia.For the first two teaching
presentationsthey taughtan interactionaland a monolog
text (e.g. greetingand narrative),and for the third teaching

of usingaccurateEnglish The descriptionof the findings is
organizedandwill be presentedn accordancewith the five
aspectemergingin thestudenit e a ¢ jownals,whichare
corroboratedvith theresultsof observatiorandinterview.

5. Techniquesof Teaching

Ways of teaching which revolve around some terms as
‘techrdisdq wa‘tneegtydondd & ¢ t Usedby tlye’
student-teachers their journals was the most aspectthe

student-teachersvere concernedabout. All studentswere
unsatisfiedwith the teachingtechniquegheyappliedin their

teaching,especiallyat the first teachingpresentationTheir

notescan be groupedinto thoughtsand feelingsrelatedto

uncertaintyandunsuccessfulness.
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a. Uncertainty

Many student-teacher§70%) wrote that they felt uncertain
with the techniqueof teachingthey applied.Somesaidthat
they did not really know how to apply the methods of
teachingthey had learnedin a TEFL subjectinto practice.
The others were not sure whether what they did was
congruentwith the theoriesthey had studiedin TEFL and
Topicsin TESOL coursesHereis a quotefrom ajournal.

Ana: Eventhoughmy understandingn descriptivetextis
goodenough] amstill in doubtwhatactivitiesthe students
haveto carryoutduringthelessonMy problemis how |
shouldl deliverthe conceptto the studentsMy explanation
wasmorelikely to bea presentationn a seminarlt seemed
hardfor the studentdo understand.

Theresultsof theinterview elucidatethe pointsmadeby the
student-teachersn their journals. They stated that even
thoughin TEFL and Topics in TESOL subjectsthey did
discussseveralmethodsandtechniquef teachingErgt

they hardly hada modelof applicationor

the lecturers howto put a theory into_pfactice. vel,

theymight not beright.

b. Unsuccessfulness

teaching
e The techniquesdid

e Thetechniqueglid notrea
e The activities were not

could

were flawed; the results turned out to divert fr nﬁﬁ

target.Oneof the studentsfor example saidthatactds
wantedhis studentsableto tell a procedurdext, buthe made
the studentsbusy with making a paper-bird, the object
throughwhich hetaughtthetext.

Roni: | felt less satisfied.| found a lot of flaws in my
performancel d i d eonveythe purposeof the lesson.l
d i dsortthe difficult words. The studentshad difficulties
in understandinghetext. My teachingmethodis lessgood.

The observationnoteswere alsoin line with the student-
teaches journal andthe resultsof the interview. They had
various problemsdealingwith the activities how to deliver
the lessons.The biggest problemthey had was concerned
with how to model to understandand producetexts. They
tendedto instructtheir studentgo understan@ndcreatethe
texts without modeling or only by giving minimum
guidanceln teachingreadingskill, for instance they asled
ther studentsto read silertly and answersome questions

lon ok thgm.
)undeEthbo

aboutthe textsin oral or written form without scaffolding
the students.They did not give a model of how to apply
somereadingstrategiessuch as guessingthe meaningof a
word basedon the context. To someextent, this was also
affectedby the factthat theirs t u d difficulty in actingas
the real high school students;most of them answeredthe
questions correctly. The student-teachers als@reated
activities that tendedto be teacher-centeredsomeof them
had written their teaching activities pretty well in their
lessonplans, but they faced difficulties in executingthe
activities. For pre-teachingactivities, all of them wrote
building backgroundknowledge as one of the activities.
Unfortunately,whattheydid waslimited on askinga couple
of questiongo checkwhethertheir studentdhadeverknown
or heardthe topic or the nameof the text. In conclusion,
what the studentswrote in their journals and what they
thoughtabouttheir teachingtechniquesvere what cameto
realizationasaffirmed by my observatiomotes.

fﬁy dentstR2) also commentedon their teaching
mat&ralf FKeiawarenessf the text complexity might be
rgoe

tswas pretty complexand

iglthat| provided.l thoughtit is a bit

{y be the studentswould not really
e contentof the text becausehere was
somaeny newavordsor difficult words.

In the interview, 40% of the student-teachersxpressedhat

it was difficult for themto judge the readability of a text

even though they had learnedabout the characteristicof

good materialsin a Materials Developmentsubject. For

instance,a studentstatedthat she could not determinethe

appropriatdifficulty level of atextfor herstudentsMost of

themdid not wantto be botheed, sothattheytook the texts
from the textbooks. However, as they stated, another
problem emerged;they found some of the texts were not

interesting.Thus theytried to find thosefrom othersources
suchasfrom internetor otherbooks. Whilethey considered
the materialsinteresting,in their reflectionthey thoughtthat

suchmaterialsmustbe difficult for thereal studentsn terms
of thelanguageof thetexts.

The observatiomotesindicatethat the student-teachersad
greaterproblemthan what they thought.First, the materials
coveragewas incomplete.75% of the student-teacherdid
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not include vocabulary building and exercises.No one

included grammar focus discussion when they taught
interactional texts. They emphasizedspecific expressions
usedin a certain text type and models of conversations.
Also, listening materialswere evidently confoundingfor the

student-teachers. Someeretoo difficult anddid not really

containthe targetedutterance®r language=xpressions.

7. Media

All studentsusedmediain their teachingbecausehey were
requiredto do so. Most of them used multimedia, while a
few alsousedpicturesand realia. Yet, only eight students
wrote their opinions about their teaching media in the
journals.Their commentsanbe groupedinto:

a. Theattractivenessf themedia

b. Thepracticality

c. Thesuitability

They were aware of the fact that their media were not
attractive.In the interviewthey said thatthey could teII that

a few students(25%) in their journals. They fe

\2;}"%

examplesput on the board. The printings should be in
adequatesizeandclear condition.

The observatiomotesindicatedthat the biggestproblemthe
student-teacherbad was optimizing the use or function of
the selected multimedia. Mosif themusedthe mediaonly
for introducing the topic of the lessonor attracting the
s t u d attentien. They should have beenableto usethe
mediafor building vocabularyandgeneratingdeasactually.
Unfortunately,thosewho did not write their reflection on
mediasaidhattheythoughtthattheir mediawereokay.

8. ClassroomManagement

Five students (20%) reflected upon their classroom
managementTheir commentsdealt with the problemsof
handling noisy students. They admitted that it was
bothersomenvhen somestudentskept talking and laughing
while the otherswere domg the tasksor when they were

nt not work. Nonetheless,most of those who

@ specof teachingbelievedthattheir friends
Qnp ggtotea ‘t dhem.”’

group of their students.n the
inthe reasonithey saidthatthey
houghtit might happenbecause

media were not really suitablewith thes t u d ageansl ° who were consideredableto answer thequestionsand give

their level of educationand the focus of the texts. For

instancea studentwrote in her journal that he thoughtsome
picturesof objectsof tourismhe usedwerenot relevantwith

the focus of the lesson(i.e. describinga place).He did not
use the pictures to explore the s t u d ebackgsound
knowledgerelated to the languagefor describinga place
well. In fact, he was busy asking the studentsabout their

experienceabout eachplace. Unluckily, the studentswere
not really familiar of the places.In the interviewthe student
said that he took the picturesbecausethey were available
andinteresting.

S : | can (could have) utilize digital display such as
projectorsand layer providedin the classroomto showmy
examplesclearer so that the studentscan easily observe
them. Another option can be using printing display of

opinions.In effect, the samestudentsgot repeatedcchances,
while some other studentswho probably would like to
participate did not get turn. Furthermore,many students
werenot patientto wait for their studentdo respondo their
guestionsThus,they eithergavethe turn to anotherstudent
or changehe questionor answerthe questionghemselves.

9. LanguageUse

Only a coupleof studentswrote abouttheir Englishin their
journals.Theywereawareof their languagegproblems. Three
students stated that they thought they had made many
grammarmistakesin their teaching.One studentwrote that
her languagewas complicated;this studentmight be aware
of her problemafter receivingcommentsfrom the lecturer
andsomeof their colleagues.
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Sakinaht needto speakslowlyin front of the class.| really
needto slowertheway| speakbecauseghe studentswill not
getwhatl saidwhenl speakveryfast.

The results of observation, however, showed that the
student-teacherkad many languageproblems.Their major
grammar mistakesincluded using interrogative sentences,
partsof speechyerbsfor singularand plural nouns,simple
past tense, and modal auxiliary. The problems of each
categoryvaried. To illustrate, their interrogative sentences

oftenmissauxiliary d o / d o e s indvhich théywére r

neededFor instance they said “ w hhger stepsistersleave
h e rhéreauxiliary ¢ d iwdsabsentFor telling pastevents
whenthey gavean exampleof a recounttext, someof them
eitherusedmerelysimplepresentenseor mix it with simple
pasttense.Even thoughthose mistakesdid not hinder the
meaningbeing conveyed they becamepoor modelfor their
students.

When askedin the interview why they did not
aspectin the journals, their answerswere guite surprisinij
; » : /

s

mistakes was a big deal. They 3 hd ™o

highlighted. Reflectiv
develop studentt e §

is alsoa promisingpracticeasawarenes®f o n eabili
animportantinitial stageof makingimprovement.

The student-teachersvere nervousmore on how to teach
thanwhatto teach Their notesin their journalssuggesthat
they were often worried and felt unsuccessfuin the way
theytaught.Eventhoughit may be understandablehy they
were concernedmuch on how to teach as they had not
experiencedeachingtheir commentsabouttheir difficulties
in interpreting theoriesof teachingthey had learnedinto
practiceneedsattention. The student-teacheractually face

transfertheir declarativeknowledgeinto a procedurabneis

essential.In fact, not only did the student-teachertiave
difficulties in interpretingthe principlesof anapproachthey
alsohad misunderstandingf the principlesof an approach,
in this caseis the CommunicativeApproach.

Then, a rather surprising fact is that the student-teachers
thoughtthat making grammara mistakewas not a problem
as far as their languagewas understoodby their students.
This is againsta common sensethat foreign language
learnersare usually concernedmuch about their language
(e.g. diction and tenses).A possiblereasonbehind this is
their misunderstandingof a principle of Communicative
Approachwhich putsmeaningbeforeform. Savignorn(2002:
6-7)s t a tTheperceived displacemenf attentiontoward
morphosyntacticaleaturesin learnerexpressiorin favor of
focus on meaninghasled in somecasesto the impression
thatgrammamoti mp o r Htudant-teathenmseednot hold
thls view astheir Englishis exposurethat is picked up by

entwas a teaching componentthe
ot reaIIy practice. They were not

afice student-teacherare not yet capable
eir teachlngm the reflection thoroughly.

|mpr0ve in their following teaching performance.They

focusedon the major aspectsand thosethey were not sure

such teaching techniqguesand materials. Moreover, they

sometimeshad problemsto articulatetheir own difficulties.

This is mostlikely causedby their very limited experience
of teaching.For thesereasonsmore detailedguide how to

do reflectionis neededandthel e ¢ t wndthe téask r ’
commentgemainnecessary.

11. Conclusion

problems in arranging “ i nt estruatard of 1 e s s ons ”

(Rodgersand Lockhart, 1996). In fact, they had learned
approachesaand methodsof teachingEnglish as a foreign
and secondlanguage put they had limited skill to divide a
lessoninto sub-activitiesto sequencehe activities, and to
orchestratdransitionsbetweenactivitiesin accordancevith
the principlesof anapproactor methodtheyadoptedBased
onthisresult,it is arguedthat scaffoldingstudent-teacheit®

Theresultsof this studyreportedhereindicatethatreflective
teaching of a group of student-teachergeaching EFL
unveiledtheir concernson five key domainsof teachingand
difficulties in teaching. Their main concernwas how to
teach Their judgmentabouttheir teachingpresentatiorwas
fairly similar with theresultof observatiorof theresearcher.
This meansthat the student-teachertad good ability to

Volume 4 Issue 4, April 2015

www.ijsr.net

Licensed Under Creative Commons Attribution CC BY

Paper ID: SUB153665

2673

udents It is known thatln anEFL class,t e acher s



International Journal of Science and Research (IJSR)
ISSN (Online): 2319-7064
Index Copernicus Value (2013): 6.14 | Impact Factor (2013): 4.438

evaluate their own teaching. In spite of that, it was
unpredictabldo find out that mostof the student-teacheiis

this study did not care with their English. Basedon the
interview, it was gathered that they had some
misunderstanding with a certain approach and the
importance of having accurate English. The student-
t e a c difficulties in teachingshedlight on how to guide
andscaffoldthe student-teacherd.o maintaingoodpractice
and to amendmisconceptionyeflective teachingshould be
appliedto EFL learnerslearning how to teach.Finally, as
reflective teachingwas evidently beneficial not only the
student-teacheiisut alsofor the lecturer/supervisoliifshould
becomean integralpart of the syllabusof a Micro Teaching
or Peer Teaching practice a teacher professional
developmentprogram. Further researchis neededto get
more insights about the implementation of reflective
teachingn EFL contexts.
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