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Abstract: This article examines selected aspects of educational access, perceived social support, and psychological well-being among
children of migrant labourers aged 10-14 years in and around Electronic City, Bengaluru. The study was originally framed as a
convergent mixed-methods investigation; however, the present article reports the quantitative survey dataset available for analysis,
comprising 30 responses. Participants reported generally high levels of current school participation, although educational interruption
and uneven access to digital learning resources were also evident. Descriptive analysis was conducted for demographic and educational-
access variables, and item-level mean scores were examined for the social-support and well-being response sets included in the Google
Form. The summed social-support responses had a mean of 41.60 (SD = 12.36), while the summed well-being responses had a mean of
50.57 (§SD = 12.26). A Pearson correlation indicated a strong positive association between the two response totals, r(28) = 0.783, p <
.001. The finding is consistent with the study hypothesis that greater perceived social support is associated with better psychological well-
being. Because the present dataset contains 30 survey responses and does not include qualitative interview transcripts, the article does
not claim completion of the qualitative component of the original mixed-methods design. Findings should therefore be interpreted as

localized, cross-sectional, and associational rather than causal or representative of all migrant children.
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1. Introduction

Migration for employment can influence children's
schooling, residential stability, language experiences, peer
relationships, and access to social resources. The research
synopsis underlying this article conceptualizes educational
access as more than school enrolment: it includes regular
attendance, continuity of schooling, participation in learning,
access to learning materials, and educational support. The
synopsis also identifies perceived social support and
psychological well-being as the principal psychological
variables.

Perceived social support refers to a child's perception that
emotional, informational, appraisal, and practical assistance
is available from significant people. For children
experiencing family mobility, support from parents or
caregivers, teachers, classmates, and friends may contribute
to continuity, belonging, and adjustment. Psychological
well-being is framed in the synopsis as positive
psychological functioning, including positive emotional
experiences, positive outlook, and positive everyday
functioning.

The study is situated in and around Electronic City,
Bengaluru, a setting relevant to the educational experiences
of migrant-worker families. The literature reviewed in the
synopsis identifies educational discontinuity, language
barriers, socioeconomic circumstances, and institutional
arrangements as important contextual factors, while also
indicating that social support is relevant to adolescent well-
being.

The central research gap identified in the synopsis is the
limited integration of educational context, perceived social
support, and psychological well-being among children of
migrant labourers aged 10-14 years in Bengaluru. The
present article uses the available survey responses to provide
an initial quantitative account of this relationship.

2. Objectives and Hypothesis

e To assess perceived social support among children of
migrant labourers aged 10—14 years.

e To assess psychological well-being among children of
migrant labourers aged 10—14 years.

e To examine the relationship between perceived social
support and psychological well-being.

o« To document selected educational-access characteristics,
including attendance, continuity, interruption of
education, and access to learning resources.

Hypothesis (H1): There will be a statistically significant
positive relationship between perceived social support and
psychological well-being among children of migrant
labourers aged 10—14 years in and around Electronic City,
Bengaluru.

3. Method

3.1 Research Design

The original study was proposed as a non-experimental,
cross-sectional, convergent mixed-methods study. For the
present article, the analysis is restricted to the quantitative
survey data available from the Google Form. Accordingly,
the current results should be described as a quantitative
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component/report rather than as a completed mixed-methods
analysis.

3.2 Participants and Sampling

The dataset contained 30 responses from children aged 10—
14 years. The original synopsis proposed a quantitative
target of approximately 70 participants and purposive
sampling. The current article uses the 30 responses actually
available and does not inflate the sample to the proposed
target.

3.3 Measures and Questionnaire Structure

The Google Form included demographic and educational-
access questions followed by 12 social-support items and 14
well-being-related items, each recorded on a 1-5 response
scale. The research synopsis specifies the Child and
Adolescent Social Support Scale (CASSS) and the Stirling
Children's Well-being Scale (SCWBS) as the intended
standardized instruments and emphasizes use of authorized
versions and scoring procedures. Because the current Google
Form export does not provide documentary evidence of the
exact authorized CASSS level/version, permission terms, or
formal SCWBS scoring implementation, the present analysis
refers to these variables as the 'social-support response total'
and 'well-being response total' rather than asserting that they
are official standardized scale scores.

3.4 Data Analysis

Frequencies and percentages were used to summarize
demographic and educational-access characteristics. Means
and standard deviations were calculated for the item-
response totals. Pearson's product-moment correlation was
used to examine the linear association between the summed
social-support and well-being responses. Spearman's rank
correlation was also examined as a robustness check.
Statistical significance was evaluated at p < .05. No causal
inference was attempted.

4. Results
4.1 Demographic Characteristics

The sample consisted of 30 participants. There were 16
female participants (53.3%) and 14 male participants
(46.7%). The largest age groups were 10 years (9
participants; 30.0%) and 14 years (8; 26.7%), followed by
11 and 12 years (5 each; 16.7%), and 13 years (3; 10.0%).

Figure 1: Age Distribution of Participants
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Figure 1: Age distribution of the 30 participants

Figure 2: Gender Distribution of Participants
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Figure 2: Gender distribution of the 30 participants.
4.2 Educational Access and School Participation

Most respondents reported that they were currently attending
school or a learning centre regularly (0; 0.0%). Two
participants (0; 0.0%) reported attending irregularly, while
two (0; 0.0%) were not currently attending. Among the more
specific attendance-frequency responses, 17 participants
(56.7%) attended every school day, 8 (26.7%) attended most
school days, 3 (10.0%) attended sometimes, and 2 (6.7%)
were not currently attending.

Figure 3: Frequency of School/ Learning-
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Figure 3: Frequency of school/learning-centre attendance

Regarding educational interruption, 9 participants (30.0%)
reported that they had at some point stopped or interrupted
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their education, while 17 (56.7%) reported no interruption
and 4 (13.3%) preferred not to answer. This indicates that
current school participation coexists with a history of
educational disruption for a substantial minority of
respondents.

Figure 4: Reported interruption of education
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Figure 4: Reported interruption of education.

Access to learning materials was relatively favourable in the
current sample: 16 participants (53.3%) reported always
having the books and learning materials they needed, 8
(26.7%) reported often having them, 5 (16.7%) reported
sometimes having them, and 1 (3.3%) reported rarely having
them.

Figure 5: Access to bools and learning materials
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Figure 5: Reported access to books and learning materials

Digital educational access was more uneven. Nine
participants (30.0%) reported always having access to a
smartphone, computer, or tablet for educational purposes; 7
(23.3%) reported often having access; 6 (20.0%) sometimes;
5 (16.7%) rarely; and 3 (10.0%) never. Thus, 26.7% of
respondents reported rare or no access to a digital device for
educational purposes.

Figure 6: Access to Digital Devices for
Educational purposes
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Figure 6: Access to digital devices for educational purposes.
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4.3 Perceived Social Support

Across the 12 social-support response items, the overall
item-response mean was 3.47 (SD = 1.34). The summed
response total had a mean of 41.60 (SD = 12.36), with a
possible range of 12—60 if the 12 items are treated simply as
1-5 scored responses. The strongest average responses were
observed for family-oriented support statements, particularly
the perception that family members really try to help and
provide emotional support.
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Figure 7. Mean responses across social-support items
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Figure 7: Mean resp(;nses across the 12 social-support items (higher values indicate more frequent endorsement on the 1-5
response scale).

4.4 Psychological Well-Being Responses

The 14 well-being-related responses had an overall item-
response mean of 3.61 (SD = 1.17). The summed response
total had a mean of 50.57 (SD = 12.26), with a possible

simple item-total range of 14—70. Items reflecting positive
functioning, such as feeling good at some things, optimism,
finding enjoyable activities, and being able to make choices,
received comparatively favourable responses, although
responses varied across participants.

Figure 8. Mean responses across well-being items
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Figure 8: Mean responses across the 14 well-being-related items

4.5 Relationship Between Social Support and Well-Being

Pearson's correlation showed a strong positive association
between the summed social-support responses and the
summed well-being responses, 1(28) = 0.783, p < .001. The
corresponding Spearman rank correlation was p = 0.785, p <
.001, yielding a highly similar result. Therefore, higher

social-support response totals were associated with higher
well-being response totals in this sample. The finding
supports the direction of H1 for the present dataset. Because
the study 1is cross-sectional and observational, the
association should not be interpreted as evidence that social
support causes better well-being.
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Figure 9. Association between social support and well-being (r = 0.783, p < .001)
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Figure 9: Scatterplot showing the positive association between social-support and well-being response totals (Pearson r =
0.783)

5. Discussion

The present analysis provides an initial quantitative picture
of educational access, perceived social support, and
psychological well-being among children of migrant
labourers in and around Electronic City. The results show
that most respondents were currently participating in
schooling, but educational continuity was not universal.
Approximately three in ten participants reported a previous
interruption of education, indicating that current enrolment
does not necessarily mean uninterrupted educational access.

The pattern of learning-resource access was relatively
positive, with four-fifths of respondents reporting that they
always or often had the books and materials needed for
study. Digital access was less consistent: more than one-
quarter reported rare or no access to a digital device for
educational purposes. This distinction is relevant because
contemporary educational participation may depend on both
conventional learning materials and digital resources.

The social-support responses suggest that family support
was a particularly salient source of perceived assistance in
the present sample. This is consistent with the conceptual
framework in the research synopsis, which treats
parents/caregivers, teachers, classmates, and close friends as
important potential sources of support. The result also fits
the broader literature reviewed in the synopsis, which
identifies social relationships as relevant to school
adaptation and adolescent well-being.

The most important quantitative finding was the strong
positive association between social-support and well-being
response totals (r = 0.783). This is consistent with the
hypothesis and with the literature summarized in the original
synopsis, including Indian research indicating that social
support is associated with aspects of adolescent mental
health and well-being. However, the strength of the

correlation in a small sample should be interpreted
cautiously. Shared self-report response tendencies, the cross-
sectional design, the questionnaire structure, and the lack of
a fully documented standardized scoring procedure may all
influence the observed relationship.

6. Implications

e Educational programmes serving migrant-worker
families should consider continuity of schooling
alongside simple enrolment.

e Schools and community organizations can monitor
educational interruptions and provide support when
children change residence or school.

o Digital learning initiatives should account for unequal
access to smartphones, computers, and tablets.

o Supportive relationships with family members, teachers,
classmates, and friends may be important resources for
children's educational and psychological adjustment.

o Future studies should use the exact authorized versions
and scoring procedures of the intended standardized
measures and document language/administration
procedures carefully.

7. Limitations

e The quantitative dataset contains only 30 responses,
substantially smaller than the approximately 70-
participant target proposed in the original synopsis.

e Purposive/convenience-style  recruitment and the
localized setting limit generalizability.

e The cross-sectional design cannot establish causal
direction.

o All psychological responses are self-reported and may be
influenced by response or social-desirability tendencies.

e The current Google Form export does not document the
exact authorized CASSS version/level and formal
scoring procedure used for each child.
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o The present dataset does not contain qualitative interview
transcripts; therefore, qualitative themes and mixed-
methods integration cannot be claimed as completed.

o The social-support and well-being totals reported here
are questionnaire response totals and should not be
represented as official standardized scores unless the
instrument version, authorization, administration, and
scoring are verified.

8. Conclusion

The available survey data indicate that children in the
sample generally reported current school participation and
relatively good access to conventional learning materials,
while educational interruption and unequal digital access
remained evident. Family-oriented social-support responses
were generally favourable, and the summed social-support
and well-being response totals showed a strong positive
association (r = 0.783, p < .001). This finding supports the
proposed hypothesis within the present sample and
highlights the potential importance of supportive
relationships in understanding the well-being of children
from migrant-worker families. Nevertheless, the evidence is
associational and localized. A larger sample using fully
documented standardized measures, together with the
planned qualitative interviews, would provide a stronger
basis for drawing conclusions about the educational and
psychological experiences of migrant children in Bengaluru.
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Appendix A. Data and Reporting Note

The statistical results in this article were calculated directly
from the 30-response Google Form export supplied for the
study. The article deliberately distinguishes simple
questionnaire response totals from formally scored
standardized instruments because the supplied form/data
export does not itself establish the authorized instrument
version, licensing/permission documentation, or complete
standardized scoring protocol.
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