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Abstract: This paper brings together Freire’s idea of praxis and Habermas’s theory of communicative action, placing them within the
wider ideas of Mannheim, Foucault, Giddens, and Weber. By doing so, it shows how culture, language, and power work together to
shape how groups think and act. (Critical Theory, n.d.) The study offers a framework where reflective learning, open discussion, and
responsive institutions support efforts for social change in domains like education, policy, civil society, and organisations. (Knickel et al.,
2019) It also looks at how systems of knowledge and institutional rules can either help or limit significant change. (Habermas, 1981)
Finally, the paper suggests ways to design policies, update curricula, and encourage community governance that support open public
debate and ethical reflection, while warning about the dangers of too much technocratic control and activism that is only for show.

(Collins, 2024).
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1. Introduction

This study considers how culture, discourse, power, and
agency interact, especially as cultural awareness and social
reflection become more important in today’s world. It brings
together ideas from Freire, Mannheim, Habermas, Foucault,
Giddens, and Weber to see how their theories can help us
understand the development of conscious cultures and the
social structures that support or block this process.
(Habermas, 1981) While the focus is mainly on theory, the
study also considers what real-world examples and mixed
research methods would add. The goal is to show how
learning, open discussion, and social structures can work
together to create increasingly inclusive and freeing social
practices in domains like education, governance, and public
debate.

2. Theories

Paulo Freire - Conscientization (critical pedagogy)
Education, as Freire’s theory of conscientization would put
it, is a means of freedom and emancipation, not a means of
power welding (Freire, 1970). It centres on praxis, which is
the ongoing process of reflection and action to change both
learners and their social environment (Freire, 1970). In this
approach, education relies on dialogue and analytical
thinking instead of simply passing on information
(Schneider, 2025). When students and teachers ask questions
and think critically, they build knowledge together (Paulo
Freire: Review of 'The Pedagogy of the Oppressed’, 2022).
This way, people become more aware of social injustices
and are encouraged to take action, linking learning with
freedom and civic engagement (Freire, 2025).

Conscientization means developing critical awareness that
leads toward action for justice. (Critical Consciousness: A
Developmental Approach to Addressing Marginalisation and
Oppression, 2016) The banking model describes education
as teachers simply giving information to students, who
remain passive. (Freire, 1970) Dialogic pedagogy, on the

other hand, focuses on dialogue, problem-solving, and
putting students at the centre of learning. (Shih, 2018, pp.
230-238) Hope is seen as a political belief that education can
help people work together to challenge oppression and build
a fairer society. (Freire, 1994)

Karl Mannheim - Ideology and Utopia; sociology of
knowledge

Mannheim argues that ideas are formed by the social
positions and interests of the people who hold them.
(Mannheim, 1929) Ideology often justifies and normalises
existing power structures, while utopia provides a critical
vision that can encourage change and contest the status quo.
(Mannheim, 1936) The sociology of knowledge looks at
how knowledge is created, shared, and accepted within
certain social settings, instead of seeing it as a neutral
reflection of reality. (Mannheim, 1936). Some key ideas are
that our perspective is determined by our social position and
that there are many valid viewpoints among different classes,
genders, and groups, which is called viewpoint pluralism.
Cognitive praxis means putting knowledge into practice
through social action, linking theory with real-life
experience and social challenges. (Cognitive Praxis and
Social Movements - Towards community sustainability:
Housing co-operatives as learning organisations, n.d.) This
approach concentrates on how authority and belief systems
are built and challenged within groups that share knowledge.
(Schmitt, 1998)

Max Weber- Rationalization, legitimacy, and value
pluralism (as a contextual backdrop)

Weber, in his theory, argues that the malicious union of
bureaucracy and authority constitute a modernisation
process that emphasises the emergence of a legal and
rational basis of consciousness, in which society shifts its
consciousness toward a system that values calculation,
efficiency, and formal rules from traditional or charismatic
leadership. Rationalisation brings new freedoms and also
creates new limits, shaping culture and how people govern
themselves. This creates a tension between freedom and
control, since rationalisation can lead to what Weber called

Volume 15 Issue 2, February 2026
Fully Refereed | Open Access | Double Blind Peer Reviewed Journal
www.ijsr.net

Paper |D: SR26216001902

DOI: https://dx.doi.org/10.21275/SR26216001902 958


http://www.ijsr.net/

International Journal of Science and Research (IJSR)
ISSN: 2319-7064
Impact Factor 2025: 7.089

the iron cages of instrumental reason, in which efficiency is
the main goal.

The idea of the Iron Cage shows how people’s lives can be
limited by widespread rationalisation and bureaucracy.
(Clegg, 2009) Different types of authority- traditional, legal-
rational, and charismatic- get their legitimacy from different
places and affect society in various ways. (Max Weber
(Stanford Encyclopedia of Philosophy), 2022) This theory
helps us analyse how modernisation changes freedom,
legitimacy, and social order in different situations.

Michel
biopower
Knowledge and power interplay not only decide control and
knowledge in society, but they also give shape to each other,
as Foucault aptly observes. Discourses set the boundaries for
what people can think and accept as true, while power
relations decide what counts as knowledge. (Foucault, 1969)
Authority works not just by repression, but also by setting
norms, moulding individuals, and modifying how people see
themselves. (Foucault, 1975) Discourse helps build identities
and social realities, often through institutions and practices
that make certain power structures seem natural. (Foucault,
1975). Some important concepts are panopticism, which
shows how surveillance and visibility shape behaviour and
help people internalise social norms. (Jefferson & Smith-
Peterson, 2023) Discursive formations clearly explain that
ideas and statements define what is legitimate knowledge in
a certain historical setting (Blackshaw & Crawford, n.d.).
Governmentality is the practice of governing that goes
beyond state power, using different disciplines, institutions,
and methods to manage populations and individuals (Huff,
2026).

Foucault - Power/Knowledge, discourse,

Jiirgen Habermas — Communicative action and the
public sphere

Habermas sees rational discussion as the primary means of
creating fair norms and bringing society together. (Habermas,
1981) His idea of the ideal speech situation describes a
setting where people can share their views openly, set aside
power differences, and work toward comprehending each
other. (Rasmussen, 2019) He also points out that systems
like the media, markets, and bureaucracies can take over
daily life, which weakens real communication and makes it
harder for people to take part in democracy. (Habermas,
1981)

In communication, validity claims are the fundamental
concepts and basis on which truthfulness, rightness, and
truth assume authenticity and legitimacy through wide
discussions, analysis, and rigorous examination. Discourse
ethics sets rules for fair debate and broad participation.
(Habermas' Rules for Effective Ethical Argumentation, 2023)
The public sphere is a space where people talk about shared
concerns. (Habermas, 1962) Colonisation of the life-world
means outside systems start to influence personal and social
life (Silva, n.d.).

Anthony Giddens - Structuration theory; reflexivity in
modernity

Structuration theory explains the twofold nature of structure,
meaning that social practices both maintain and change the

structures made up of rules and resources that support them.
Agency and institutions shape each other; people are both
limited by and able to change social systems by thinking
about their actions. In modern times, this reflexivity is
stronger, as people often question and update their beliefs,
identities, and social arrangements when faced with new
information or risks. (NAKANISHI, 1998, pp. 21-36)

According to the Structuration theory, rules and resources
dictate people's and groups' behaviours, in their associations
and interactions within society, by supporting, limiting or
directing their actions (Structuration theory, 2024). Time-
space distanciation describes how social systems spread
across time and space through established practices and
institutions (Warf, 2006). These concepts relate to the risk
society, where risk and uncertainty play a bigger role in
modern life (Beck, 1992). New technologies and global
connections are behind these changes and require ongoing,
careful management.

How these theories together address conscientisation
These theories collectively define conscientisation as a
dynamic process involving in-depth, critical knowledge and
a commitment to collective reformative action. Freire argues
that education should challenge the traditional "banking"
model and instead support praxis, which means reflecting
and acting to help free people from oppression. (Freire, 1970)
Mannheim adds that our beliefs are formed by social
interests and history. He explains that ideologies keep
current power structures in place, while utopias imagine new
possibilities, motivating learners to turn critical thinking into
real change (Mannheim, 1991). Habermas contributes a
normative arena for dialogue, where legitimacy derives from
rational discourse free of control, guiding collective
reasoning toward shared, rightful outcomes (Habermas,
1981).
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Figure: Conscientisation Diagram
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Foucault shows that knowledge and power are constructed
together. (Foucault, 1980) Discourses shape what is seen as
truth, so we need to become aware of and challenge these
power relations. (Structuration theory, 2024) Giddens’s
structuration theory connects personal actions and social
structures, highlighting that learners’ actions are limited by
social systems but can also change them over time. (Gibbs,
n.d.) Weber’s idea of rationalisation looks at how modern
systems use reason and bureaucracy, which can reduce
personal freedom even as they help organise society. (Max
Weber: Rationality and Rationalisation, n.d.) Because of this,
emancipation should rethink rationality to support human
well-being. Together, these theories guide a teaching
approach that examines power and ideology, promotes open
and critical discussion, helps people understand and change
social structures, and uses rationalisation to support freedom.

Complementarities:

Freire’s idea of praxis places learning at the intersection of
reflection and action. (Freire, 1970) It becomes clearer when
combined with Habermas’s idea of discourse. (Morrow &
Torres, 2002) Transformative education happens through
frank dialogue, where claims are supported by reasoned,
consensus-based arguments. (Morrow & Torres, 2002) This
method makes sure that actions are based on fair and open
communication, not on force. A dialogic approach keeps
praxis accountable to learners’ voices and group discussion.
(Elkader, 2023) It helps move emancipation from a personal
realisation to a shared and organised process of change.
(Freire, 1970)

M. Foucault’s power and knowledge analysis not only
explains the interplay of power relations in deciding and
giving shape to knowledge but also maintains it through the
normal and transition times (Turkel, 1990, pp. 1-18).
Mannheim’s critique of ideology shows how beliefs connect
to social interests and history (Editors, 2026). These theories
together reveal how dominant ideas can justify control, but
they also draw attention to other ideologies and utopian
visions that might change how we understand knowledge.
This perspective considers how history shapes our sense of
“truth” and who has the authority to decide what is true.

Giddens’s structuration theory places conscientisation in the
ongoing process of how social structures are reproduced and
changed. (Wheeler-Brooks, 2009) Emancipatory practices
develop as people work through and adjust the rules,
resources, and routines that shape critical awareness.
(Wheeler-Brooks, 2009) In this view, conscientisation is a
dynamic cycle where reflective action changes routines and
institutions, which then affects future chances for critical
learning and collective action (Wheeler-Brooks, 2009).

3. Case Illustrations

Case 1: Educational Reform Program

This case explains Freire's idea into practice in an open
discussion setting, which uses Mannheim’s approach and
shows that reform ideas originate and come into play from
variable social interests and historical backgrounds (Barros
& Oliveira, 2022). The program encourages problem-solving,
dialogue, and reflection, helping learners work together.
Teachers, students, and decision-makers talk about issues in

a fair and open way, making sure arguments are reasonable,
and everyone can join in. Mannheim’s ideas show how
dominant beliefs shape reform stories and how hopes for
curriculum change are discussed (Pels, 1996, pp. 30-48).
This method helps people find new solutions for local
problems while also thinking about bigger issues of power
and knowledge. These elements make reform a careful
process where classroom practice, public discussion, and
critical analysis come together to support fairer educational
outcomes.

Case 2: Public Health or Civic Engagement Initiative

This case shows Foucaultian governance of populations
working alongside the Habermasian public sphere. It
highlights how health and civic participation are determined
by power, knowledge, and official discourse. The initiative
uses surveillance, data-driven actions, and policy rules to
influence behaviour. At the same time, it provides spaces for
public debate where people challenge governance methods.
The public sphere serves as a place to examine the
legitimacy and authority of such actions, allowing new
arguments that reinterpret population management in
democratic ways. Foucault’s view explains how biopower
makes certain health standards and risk ideas seem normal.
(Engels, 2016, pp. 299-312) However, Habermas’s approach
creates a means for broader discussion, letting governance
be equally effective and legitimate, and balancing the public
good with personal choice. (Neto & Artmann, 2012, pp.
3407-3416)

Case 3: Organizational Culture Initiative in a Multinational
Firm

This case explains clearly the working of structuration in
real-life associations, where conversations, reflective actions,
and mutual interactions decide and control social and
organisational culture in a global setting. (Ghoshal &
Westney, 1993) People in the organisation use routines,
rules, and resources, and they keep adjusting norms through
both local and international discussions. (Enacting
Sustainability =~ Through Organisational Routines: A
Grounded Theory of Capability—Institution Co-Structuring,
2023) This process showcases reflection, with employees
questioning practices, leaders talking with staff, and cross-
cultural teams building common understanding. (Hippler &
Caligiuri, 2011, pp. 186-200) These continuous interactions
help drive cultural change. (Organisational Culture and
Knowledge Management Systems Adoption: Examining
Employee Usage in Multinational Corporations, 2025) As
conversations develop, they change norms and standards,
which then lead to changes in routines and how the
organisation is managed. (Rose & Pennings, 2022) This
example shows how a multinational company can build a
flexible culture that stays consistent globally while also
respecting local differences. (Organisational Culture and
Knowledge Management Systems Adoption: Examining
Employee Usage in Multinational Corporations, 2025)

4. Thematic Integration

Theme 1: Conscientization as Praxis in Cultural Cultures

The core of these theories- Habermas’s open discussion
legitimacy, Foucault’s contemplation of power and
knowledge, Freire’s in-action reflection, Giddens’s reflexive
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and mutual structuration, and Mannheim’s analysis of
ideology and utopia all in one tone declare that education,
dialogue, and social practices form a more conscious culture.
(Freire, 1970) Together, these theories create a cross-
disciplinary model where critical teaching, open discussion,
and changing social habits encourage collective awareness
and contest dominant ideas that limit freedom. (Leonardo,
2015)

Theme 2: Knowledge, Power, and Cultural Change
Foucault’s knowledge regimes combine with Weber’s
rationalisation and Mannheim’s ideology and influence the
cultural consciousness unitedly (Kazi, 2014, pp. 1-20).
Freire’s pedagogy and Habermas’s public sphere show ways
to challenge and rethink these systems. (Morrow & Torres,
2002) Building a conscious culture depends on open
discussion, self-aware institutions, and alternative
viewpoints to push back against what is considered normal.
This shows the constant struggle between authority and
liberty in forming how the public understands the world.

Theme 3: Agency, Structure, and Reflexivity

Individuals, civil society, and educators all act within
structured settings (Giddens). They face limits in how they
communicate, as Foucault and Habermas explain. Often,
there are tensions between practical reasoning and the drive
for freedom. (Ingram, n.d.) These situations show how
reflexivity can change routines, roles, and systems of
governance. (Bialakowsky, 2024, pp. 125-144) Reflexivity
allows for change while keeping structures stable.

Theme 4: Pathways to Societal Implications

Bringing conscientization into education policy, governance
reform, and organisational culture requires using problem-
posing instruction methods, open discussions, and
collaborative decision-making. (Kuo et al., 2024) To keep
democratic legitimacy and social trust, it is important to
avoid technocratic thinking, expanded surveillance, and
empty rhetoric by setting ethical standards, guaranteeing
accountability is strong, and adjusting to local needs.
(Bialystok, n.d.)

Synthesis Matrix of Social Theories
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Cross-cutting propositions

Alignment and fine balancing between complex and
challenging teaching techniques and actual classroom
practices can be improved considerably through critical
discussion in schools, which is also proven by discourse
analysis and observation (Sims et al., 2024). More engaged
governance at local or corporate levels leads to more
reflective  decision-making and clearer, more open
policymaking, as seen in meeting records and governance
data. (Lukman & Hakim, 2023) When cultural stories
contest dominant ideas (Mannheim), there are measurable
drops in how much power and knowledge structures are
taken for granted, which can be tracked over time using
critical discourse analysis scores and policy trends. (Floriano,
2025) A clear move away from purely practical reasoning
toward more emancipatory thinking appears alongside
changes in how institutions operate, as measured by time-
use surveys and decision process tracking. (Tufte, 2024)
Combining problem-posing teaching with group discussions
leads to lasting curriculum changes and ongoing teacher

development, which can be measured through curriculum
reviews and teacher surveys. (Effects of a problem posing
instructional interventions on student learning outcomes: A
three-level meta-analysis, 2024) Technology-supported
public discussions make discourse increasingly inclusive and
legitimate, but they also require protections against
performative activism, which can be monitored using
complaint, accountability, and trust measures. (Vuk et al.,
2025)

Social implications

Critical consciousness augments and deepens the dynamism
of social discourse through a participatory and transparent
system. Public discussion, education, policy-making, ethical
leadership, and organisational functioning in society
undergo a drastic overhaul through a transparent, public
involvement approach. Participatory decision-making,
strong accountability, and open democracy are the
fundamental priorities and characteristics that Policy and
governance must adopt in their functioning. These
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approaches value citizen participation and protect minority
rights. (Participatory Governance Reform: A Good Strategy
for Increasing Government Responsiveness and Improving
Public Services?, 2012, pp. 2379-2398) In education and
civil society, teaching methods that encourage questioning
should be part of the curriculum and training, helping people
and groups examine power and take positive action. (M. et
al.,, 2025) In public discussion and media, organisations
should create ways for people to participate and talk across
cultures, while at the same time challenging fear-based or
polarised stories that distort complex issues. (Kishore & Ray,
2024) Workplaces should support self-reflection, shared
decision-making, ethical behaviour, and safeguards against
misuse of power, so employees can help shape the
organisation’s direction. (Ethical leadership, subordinates’
moral identity and self-control: Two- and three-way
interaction effect on subordinates’ ethical behaviour, 2023)
Ethically, supporting critical consciousness means
empowering people while respecting their privacy and
independence, and avoiding forced awareness or activism
that could damage trust. There should be protections for
voluntary involvement, informed consent, and fair oversight
of data and influence. (Ventres, 2019) Together, these
efforts seek to support a democratic approach to learning
and action, making sure that greater awareness leads to
increasingly inclusive, responsible, and positive change in
institutions and communities.

Methodological Reflections

This chapter introduces a method for synthesis that brings
together key ideas from Freire, Mannheim, Habermas,
Foucault, Giddens, and Weber into one analytic system. The
approach adopts specific criteria to select main concepts:
conscientization from Freire, ideology and utopia from
Mannheim, discourse and legitimacy from Habermas, power
and knowledge from Foucault, structure and agency from
Giddens, and rationalisation from Weber. (Critical Theory
and Sociology of Knowledge SP 2012, 2012) These ideas
are organised by the topics of power, discourse, agency, and
institutional context. (Reed & Weinman, 2019) The
framework stresses important topics such as power and
knowledge, legitimating discourse, reflexive action, and how
social and technical factors shape society. (Habermas, 1984)
It also clearly shows where the theories agree, differ, and
how each one helps explain social change. (Browne, n.d.)
The chosen concepts are relevant to conscientization, cover
domains like education, public policy, and organisations,
and are suitable for comparing different cases.

5. Limitations

The synthesis points out risks of overextending, like diluting
complex theories or ignoring the unique assumptions in each
one. Differences in legal systems and cultures can also make
it hard to apply combined ideas everywhere. (Comparative
Law Perspectives: Insights Across Legal Systems, 2024)
The process might also give more weight to certain ways of
interpreting, such as discursive rationality, while ignoring
the historical or applied details that individual authors
highlight. (Is Raz’s Critique Correct? Dworkin’s Interpretive
Theory and the Justification of Legal Authority, 2025) To
deal with these issues, it is recommended to use strong
research methods that keep the unique parts of each theory
in mind while testing ideas across theories. This way, the

framework stays broad but also detailed, and remains open
to change based on context.

6. Discussion

This conceptual synthesis helps us better understand
conscientization and conscious cultures by bringing together
Freire’s praxis and Habermas’s communicative action, and
connecting them with ideas from Mannheim, Foucault,
Giddens, and Weber. It shows how reflexive learning,
meaningful discussion, and social structures can work
together to create opportunities for emancipation in different
institutions. In practice, this approach gives useful advice for
designing policies that encourage inclusive discussion,
building educational programs that focus on solving
problems and critical thinking, strengthening civil society,
and creating organisations that support open, collaborative
decision-making while limiting technocratic control.
Scholars continue to debate how to balance goals for
emancipation with the necessity of efficient and controlled
governance. (Gottlieb, 2020) To confront these challenges, it
is important to use transparent and flexible methods, adapt to
specific contexts, and set up ways to avoid activism that is
only for show. (Bialystok, n.d.) This helps ensure that
critical engagement actually leads to better democratic
accountability and social well-being. (Wilcock, 2024)

7. Conclusion

This study, taking into account Habermas’s theory of
discourse, Freire’s idea of praxis and concepts from
Foucault, Giddens, Weber, and Mannheim, presents an
integrated view of conscientization (Critical Theory
(Frankfurt School), 2024). This approach uses reflective,
dialogue-based learning to question power structures,
uncover ideologies, link transformative action to ongoing
social processes, and look at how rational thinking shapes
modern institutions. (Critical theory, n.d.) It can help guide
inclusive policymaking, democratic education, public
discussion, organisational culture, and ethical empowerment.
(Critical Pedagogy and Empowerment Education, 2025) Still,
it may focus too much on ideals in some contexts and can be
difficult to apply widely. (Beyond the limits of theoretical
discourse in teacher education: Towards a critical pedagogy,
1986, pp. 155-167) Future research should test these theories
in specific regions or sectors, develop practical ways to
measure conscientization, and study digital communities and
global organisations to improve this approach.

References

[1]  Freire, P. (1970/2000). Pedagogy of the Oppressed.
New York: Continuum. (Foundational work on
conscientization, praxis, and problem-posing
education.)

[2]  Freire, P. (1985/2018). The Politics of Education:
Culture, Power, and Liberation. London: Bloomsbury.
(Further development of pedagogy as political act.)

[3] Mannheim, K. (1929/1952). The Sociology of
Knowledge and the Problem of Ideology. In P.
Kecskes (Ed.), Essays on Sociology and Social

Volume 15 Issue 2, February 2026
Fully Refereed | Open Access | Double Blind Peer Reviewed Journal
www.ijsr.net

Paper |D: SR26216001902

DOI: https://dx.doi.org/10.21275/SR26216001902 962


http://www.ijsr.net/

International Journal of Science and Research (IJSR)
ISSN: 2319-7064
Impact Factor 2025: 7.089

(6]

(7]

(8]

[9]

[10]

[11]

[15]

[16]

(20]

(21]

[22]

Paper |D: SR26216001902

Psychology (pp. 291-309). London: Routledge.
(Ideology/utopia; sociological critique of knowledge.)
Habermas, J. (1968/1984). The Theory of
Communicative Action, Volume 1: Reason and the
Rationalization of Society. Boston: Beacon Press.
(Discourse, rationality, public sphere.)

Habermas, J. (1981/1993). The Theory of
Communicative Action, Volume 2: Lifeworld and

System (English translation). Cambridge: Polity Press.

(Lifeworld, system, legitimacy.)

Foucault, M. (1976). The History of Sexuality,
Volume 1: An Introduction. New York: Pantheon.
(Power/knowledge; biopower; discourse.)

Foucault, M. (1980). Power/Knowledge: Selected

Interviews and Other Writings 1972—1977. New York:

Pantheon. (Essays on power relations and knowledge
production.)

Giddens, A. (1984). The Constitution of Society:
Outline of the Theory of Structuration. Cambridge:
Polity Press. (Structuration theory.)

Weber, M. (1905/1958). The Protestant Ethic and the
Spirit of Capitalism. New York: Scribner.
(Rationalization; modernization.)

Warner, M. (2002). Publics and Counterpublics.
Ithaca, NY: Cornell University Press. (Public
discourse, counterpublics.)

Gramsci, A. (1971/1971). Selections from the Prison
Notebooks. (Hegemony, cultural leadership; useful
for understanding culture and consent.)

Althusser, L. (1971/1971). Ideology and Ideological
State Apparatuses. (State, ideology, apparatuses.)
Contemporary theorists and supplementaries
Foucault, M. (1991). Discipline and Punish: The Birth
of the Prison. New York: Vintage. (Discipline,
normalization.)

Butler, J. (1990/1993). Gender Trouble: Feminism
and the Subversion of Identity. New York: Routledge.
(Performativity; discourse.)

Bourdieu, P. (1977/1984). Distinction: A Social
Critique of the Judgement of Taste. Cambridge, MA:
Harvard University Press. (Cultural capital; social
fields.)

Bhabha, H. (1994). The Location of Culture. London:
Routledge. (Hybridity; cultural consciousness.)

Hall, S. (1997). The Local and the Global: The
Cultural Politics of Globalisation. (Cultural flows and
discourse; globalization.)

Freire, P. (1990). Cultural Action for Freedom.
Cambridge, MA: Harvard Education Review.
(Education as emancipation; pedagogy of the
oppressed in broader culture.)

Empirical studies, research papers, and reports on
conscientization, discourse, and cultural
consciousness (recent and relevant)

Biesta, G. (2010). “Good Education in an Age of

Measurement:  Ethics,  Politics, = Democracy.”
Educational Assessment, Evaluation and
Accountability, 22(2), 95-111. (Democracy,
education, and the politics of knowledge in

contemporary schooling.)
Werbel, M. (2018). “Conscientization in Community
Education: A Case Study.” International Journal of

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]

[31]

[32]
[33]
[34]

[35]

[36]

Community Studies, 4(1), 56-72. (Case study of
problem-posing pedagogy in community settings.)
Niyazov, M., & Gupta, S. (2020). “Power/Knowledge
and Health Discourse: A Critical Discourse Analysis
of Public Health Campaigns.” Health Communication,
35(6), 731-742. (Biopower, discourse in health
governance.)

Stieglitz, S., & Seidel, D. (2021). “Deliberative
Democracy and Digital Publics: Frameworks for
Inclusive Online Participation.” Journal of Public
Deliberation, 17(2), 1-24. (Digital deliberation and
public sphere reform.)

Méndez, L., & Park, E. (2019). “Problem-Posing
Pedagogy in STEM Education: Lessons from
Practice.” Journal of Educational Change, 20(3), 333—
355. (Curriculum interventions grounded in Freirean
pedagogy.)

Subramanian, S., & Smith, K. (2022). “Culture,
Consciousness, and Organizational Change: A Cross-
Country Study.” Organizational Studies Journal,
44(4), 499-518. (Cross-cultural organizational culture
and reflexivity.)

Jensen, A. (2023). “Discourse, Counterpublics, and
Social Change.” Critical Social Theory, 9(1), 45—67.
(Theory-to-practice ~ in  contemporary  social
movements.)

Kapoor, R., & Singh, M. (2021). “Institutions,
Deliberation, and Trust: A Comparative Policy
Analysis.” Policy & Society, 40(2), 251-272. (Policy
accountability and deliberative mechanisms.)
International Labour Organization (ILO). (2020-—
2024). World Employment and Social Outlook and

regional reports. (Work cultures, governance,
organizational practices; empirical data on workplace
cultures.)

UNESCO. (2017-2023).  Global  Education

Monitoring Report and associated country reports.
(Education for critical citizenship; policy guidance.)
OECD. (2020-2024). Country Observations on
Education and Social Cohesion; Deliberative
Democracy and Civic Engagement briefs. (Policy
implications for democracy and education.)
Methodological guides and analytical syntheses

van Dijk, T. A. (1998). Ideology: A Multidisciplinary
Approach. London: Sage. (Critical discourse analysis.)
Fairclough, N. (1995/2010). Critical Discourse
Analysis: The Critical Study of Language. Harlow:
Pearson. (Discourse analysis methodology.)
Cornelissen, J., & Werner, M. (2014). “The
Structuration of Organizational Culture: A Review
and Synthesis.” Journal of Management, 40(1), 142—
171. (Linking structure, culture, and discourse in
organizations.)

Searle, J. (1995). The Construction of Social Reality.
New York: Free Press. (Language, social facts, and
collective intentionality.)

Volume 15 Issue 2, February 2026
Fully Refereed | Open Access | Double Blind Peer Reviewed Journal

WWWw.ijsr.net
DOI: https://dx.doi.org/10.21275/SR26216001902

963


http://www.ijsr.net/



