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Abstract: This paper has one objective to study the practices of constructivist pedagogy of elementary school teachers with reference to
their location. By taking into consideration to one variable the researcher used case study method where she randomly selected 4
Government Elementary Schools (two schools from Tigiria Block& 2 schools from Athgarh Block) of Athgarh sub division as unit of
the study and Eight Government Elementary School Teachers as Case of the study (2 teachers teaching from each school) purposively
and 60 students (15 from each school) selected randomly for Focus Group Discussion where as Observation schedule was used for
observing the practices in the classroom situation and found that the teachers from Elementary School of Athgarh Block practicing
different practices of constructivist pedagogy frequently than the teachers of Tigiria Elementary School.
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1. Introduction

Constructivism is best understood in terms of how
individuals use information, resources, and help from others
to build and improve their mental models and their problem
- solving strategies (Woolfolk, 2007). Construction indicates
that each learner individually and socially constructs
meaning as he/she learns (NCF, 2005). Constructivist
method enhances the academic achievement and problem
solving ability of the pupils (Pandey & Ameta, 2017); it is
more effective than traditional teaching (Kim, 2005).

Nayak (2017) found constructivist learning approach can
help them to understand, integrate and clarify mathematical
concept and also enhance their interest to participate in
group in constructivist classroom. The Education
Commission (1966) emphasized that “intrinsic and
continuous efforts are necessary to raise the economic,
social and professional status of teachers and to attract
talented young persons into the profession. In teaching
learning situation, a teacher is encouraging, supportive and
humane facilitator to enable learners to discover their
(students) talents when there is satisfaction behind the
teaching profession.

Constructivist pedagogical approaches encouraging and
accepting student autonomy, initiation, and leadership;
emphasizing student thinking to drive lessons and adapting
content and instructional strategy based on student
responses; asking students to elaborate on their responses;
encouraging students to interact, both with the teacher and
with one another; asking thoughtful, open - ended questions;
encouraging students to reflection experiences and predict
future outcomes; asking students to articulate their theories
before requiring them to present understanding of the
concepts; and looking for students’ alternative conceptions
and designing lessons to address misconceptions (Lew,
2010).

It was found from the reviews that Well - selected and
related video material could enhance student knowledge

(Koto, 2020); improving student’s mastery of content at the
higher order levels of cognition (Adak, 2017). Different
online learning apps can be used for online pedagogy and for
live communication (Basilaia & Kvavadze, 2020). A
significant difference in pedagogical content knowledge was
found among science teachers having B. Sc, B. Ed and M.
Sc, B. Ed and having varied length of experience (Bharati
and Mohalik’2014). New teaching practices in teacher
education influenced students learning (Sherdian, 2016).
Lack of focus, de motivation and limited availability of
space at home, family distractions, and multiple assignments
during pandemic (Sultana, Rastogi & Tabassum, 2022);
The absence of the digital infrastructure, lack of pedagogical
and technological knowledge and understanding of students
development remained the challenges of 21st century
learning in the classrooms (Sumardi., Rohman, &
Wahyudiati, 2020). Constructivist pedagogical Practices are
an essential aspect of effective teaching and learning in
which a teacher meets learners at the point of their needs
regardless of variation of their backgrounds. In order for
effective learning to take place, teachers need to employ
practices that evoke learners’ participation in the teaching -
learning transaction. In the present scenario where emphasis
is given on practices of constructivist pedagogy in the
teaching learning process, there is a need to assess the
practices of constructivist pedagogy by the teachers at
different levels of education and whether the objectives of
constructivist pedagogy are fulfilled, whether experience has
any effect on adopting constructivist pedagogical practices.
Hence question arises that considering to present scenario of
teaching learning process in our country particularly in
Odisha which need to be found out. A research questions
which strike to be studied is as follows: How the location do
affects the practices of constructivist pedagogy in classroom
teaching of elementary school teachers?

Objective of the study
To study the practices of constructivist pedagogy of
elementary school teachers with reference to their location.
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2. Methodology

Considering to the research questions and objectives adopted
case study method to understand and define the Practices of
Constructivist Pedagogy by Elementary School Teachers in
general and to ascertain practices of constructivist Pedagogy
of Elementary School Teachers in relation to their location.
Case study is the intensive study of a phenomenon, but it
gives subjective information rather than objective. It gives a
detailed knowledge about the phenomena and not able to
generalize beyond the knowledge. “Case study method is a
method of exploring and analyzing the life of a social unit -

Details of the Case and Case Unit

be that unit a person, a family, institution, culture group, or
even an entire community” (Singh, 2006). Here the
investigator randomly selected 4 Government Elementary
Schools (two schools from Tigiria Block& 2 schools from
Athgarh Block) of Athgarh sub division as unit of the study.
The investigator also selected Eight Government
Elementary School Teachers as Case of the study (2
teachers teaching from each school) purposively. From these
4 schools 60 students (15 from each school) selected
randomly for Focus Group Discussion. Observation
schedule was use for observing the practices in the
classroom situation.

No of Blocks in Selected Blocks No of schools selected as unit of study No of Teachers | No of students selected
Athgarh Sub Division| for the Study as Case from class VI and VII
4 Athgarh Block | 1) Kantol Nodal U. P School (Urban area) T1, T2 15 (7+8)
Tigiria Block | 2) Rasarasikapur U. G. U. P School T3, T4 15 (7+8)
Urban area
3) Gopinathpur U. G. M. E School (Rural Area) T5, T6 15 (7+8)
4) Nuapatna U. P School (Rural Area) T7,T8 15 (7+8)

Procedures of Data Collection

For getting evidence or information, the investigator
collected data from respondent (Teachers & students) of
elementary schools to know about the practices of
constructivist pedagogy. The Investigator personally visited
the selected site with Interview Schedule, Focus group
discussion tool and Rating Scale to observe and verify the
classroom teaching practices. The investigator visited four
schools of Tigiria and Athgarhblock under Athgarh
subdivision of Cuttack district then she consulted with the
Head of the each school for giving permission to collect the
data from the teachers and students of the school and also
for allowing to sit in classroom while the teachers were
deliberating their lesson. The investigator in consultation
with the Head interviewed two teachers from each school
who were teaching in class VI andVII. In this process the
investigator collected data from teachers and students of four
different elementary schools.

Procedure of Data Analysis

Considering to the objectives of the study the investigator
analyzed the data after a careful organization and
presentation. In this study, the investigator organized the
data in a proper way to carry out the task of analysis. Data
may be organized in many different ways, depending on the
research question and the method. Here the investigator
followed Qualitative approaches for the analysis of the
collected data. For the purpose, the investigator used thick
description to analyse data to know about the Practices of
Constructivist Pedagogy.

The investigator has collected the data through interview,
focus group discussion and observation of classroom to
study practices of constructivist pedagogy by the Elementary
School Teachers, which were categorised under 10
dimensions such as: Inquiry and Problem Solving learning
(IPL), Cooperative and Collaborative Learning (CCL),
Group learning (GL), Project based learning (PBL), Role
playing (RP), Use of Multimedia and Teaching practices
(MTP), Active involvement of learners (AIL), Assignment

and Assessment Practices (AAP), Cognitive apprenticeship
(CA) & Dialogue and Instructional conversation (DIC).

3. Major Findings and Conclusion
3.1 Objective

To study the Practices of Constructivist Pedagogy of
Elementary School Teachers with reference to their
Location.

e Both the teachers of different categories were practicing
the components of IPL, CCL, AA, CA and DIC.

e The teachers from both area were not practising PBL and
RP in classroom situation.

e In case of AIL and GL it was also found that, the
teachers belongs to School of Athgarh were not
practising all the components of these two dimensions as
compare to teachers belonging to School of Tigiria.

e In case of MTP both category of teachers preferred
traditional teaching practices. From the FGD with
students it was found to be same as the views of the
teachers and classroom observation.

e The study found that the teachers from Elementary
School of Athgarh Block practising different practices of
constructivist pedagogy frequently than the teachers of
Tigiria Elementary School.

3.2 Conclusion

Pedagogy is sensitive to gender, class, caste and global
inequalities (NCF, 2005). This kind of pedagogy requires
teacher to plan learning in keeping with children’s
psychological developments and interests. The constructivist
model of teaching enables learners to construct knowledge,
whether this construction reflects objective realities, or the
construction is perceived to sharpen one’s cognitive
development for acquiring higher - level intellectual
development, or the construction of knowledge should
happen in a social interactive setting with the mediation of
individuals. To conclude, the study revealed that practices of
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constructivist pedagogy by the elementary school teachers
vary due to their locationperticularly from the Ten
dimensions teachers were practising Inquiry and Problem
Solving learning (IPL), Cooperative and Collaborative
Learning (CCL), Group learning (GL), Use of Multimedia
and Teaching practices (MTP), Active involvement of
learners (AIL), Assignment and Assessment Practices
(AAP), Cognitive apprenticeship (CA) & Dialogue and
Instructional conversation (DIC) where as Project based
learning (PBL), Role playing (RP) had not practised by the
teachers.
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